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Why Reading Grade-Level Text Is
Important

We know that reading grade-level text has important benefits for
students. The complex ideas and structures in a grade-level text enrich
readers’ knowledge and vocabulary, which they can draw on in the
future (Halladay, 2012). That's why Magnetic Reading is composed entirely
of high-quality, engaging texts at grade level. But those very qualities

of grade-level texts that make them worth reading also make them
challenging to read for many students.

Rather than meet that challenge by giving students easier texts to read,
Magnetic Reading provides a number of scaffolds to help students access
the text. A scaffold is a temporary support. Like scaffolds on a building
during construction, an instructional scaffold helps prop up a student
until they work on their own.

Before we talk about the scaffolds in Magnetic Reading, let’s first
understand the different reasons students may struggle with a grade-
level text. Students can have many varying experiences and challenges
before, during, and after reading. They may need extra help developing
background knowledge, improving reading stamina, practicing fluency,
building vocabulary, analyzing the text, making text-to-self connections,
organizing their ideas before writing, or any combination of the above.

Scaffolds in Magnetic Reading

Magnetic Reading has built-in support for all of these issues. In fact,

each lesson is a series of scaffolds. If you think of a building under
construction, you know that the scaffolding is heaviest in the beginning.
As the building becomes stable, the scaffolding is removed. In Magnetic
Reading, students are more heavily scaffolded early in a lesson and gain
independence as they get stronger.
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From Pillars

to Practices

SCAFFOLD READING

@ Support Reading

e Set a purpose for reading. Say, In this text, you
will read to learn about the history of energy. Use
the timeline and bar graph to help you understand
the text.

Have students read paragraphs 1 and 2. Have
them circle unknown words and mark confusing
parts with a question mark.

Preview the images in the timeline and have
students share what they know about fire and
fuel. EL

Use CHECK INs and related Help & Go scaffolds
as needed to support understanding of the text.
Monitor based on annotations, observation, and
your knowledge of students.

CHECKIN Students understand the content
vocabulary word fuel and time-order words.

HELP & GO: Vocabulary

o Clarify the meaning of fuel in paragraphs 1 and 2.
Ask, What does the text say about fuel? You need
fuel to make a fire. People burned wood, oil, and
dung as fuel. What is fuel? something you burn to
make fire

e Clarify phrases that show time: for thousands of
years, for as long as, for a long time. EL

© Stop & Discuss

e Have students Turn and Talk to complete the
Stop & Discuss.
LISTEN FOR People looked for fuels they could

burn to cook, stay warm, and create light.
People looked for new fuels when one ran out.

HELP & GO: Comprehension

Say, Reread paragraphs 1 and 2. Why did people
need fuel? to make fire and use its energy to cook food,
stay warm, and light up the dark What did people
burn as fuel? wood, oil, dung, and coal Why did
people look for a fuel they could use instead of wood?
They had cut down too many trees.
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The best support students can have, even better than scaffolds in the text, is a well-informed teacher who knows how
to respond to their needs—that is, a teacher who knows how to monitor comprehension based on knowledge of
students’ reading proficiency and experiences. During other parts of a lesson, that means a teacher who knows how
to help them if they're struggling with skills instruction. Because we believe this is so important, we have filled the
Teacher’s Guide with Help & Go boxes that give teachers a menu of scaffolds for supporting students. They include
language supports that may focus on vocabulary or syntax, or comprehension supports, which may direct students to
reread a sentence with a guiding prompt. There are also Help & Go scaffolds for the skills instruction sessions to help
teachers support students as they learn, for example, text structure, point of view, and main idea.

We've made scaffolds—embedded scaffolds and teacher-facing scaffolds—the foundation of the Magnetic Reading
instructional model because we believe they are the way to get students to read grade-level texts. We believe there’s
value in reading rich, engaging, grade-level texts and that, with the right supports, almost every student can.

Dr. Lauren Fingeret earned her Ph.D. from Michigan State University in literacy
curriculum, instruction, and teacher education, with an emphasis in reading
comprehension. She has published articles and chapters on knowledge

building, fluency, effective instruction, and the National Reading Panel Report.
She works at Curriculum Associates as a product manager in English language
arts teacher-led instruction.
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