
Our Commitment to Learner Our Commitment to Learner 
Variability and Equity Variability and Equity 
Our Mission
Curriculum Associates believes that all children deserve access to high-quality, equitable 
educational resources  We strive to ensure that learners who represent a wide variety of 
cultures, linguistic backgrounds, economic statuses, living circumstances, and abilities can 
engage with our materials and see themselves reflected in them  

Supporting All Learners
The creators of Magnetic Reading Foundations were guided by the understanding that there 
is no such thing as an average learner and that all children bring their own unique assets and 
backgrounds to their learning  As a result, instruction incorporates the guidelines of Universal 
Design for Learning (UDL) and includes best practices for English learners (ELs), which allows 
for teachers to draw on concepts and practices strategically to suit the strengths and needs of 
their children  In addition, the program reflects a diverse range of characters and subjects in 
images and content, recognizing the importance of children identifying aspects of their own 
experiences in the materials they encounter 

These kids like to make up games. 

First, the kids plan a game. 

The kids like making up the rules. 

It can be a game with sitting.

It can be a game with chasing.

These kids also like ball games.

Fun and Games

These kids live on the same block. 

They play a new jump rope game.

How can these kids jump so fast? 

These kids can jump well.

It is fun to play jump rope games.

These kids here have so much fun!
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Let’s Read!

WEEK 17 • Session 4  3938  WEEK 17 • Session 4

Words with Short u, u_e, Short e, e_e
Super Words: also, first, how, new

So, they made up their minds to find  

Ty’s mitt. Jess checked Ty’s red 

backpack. Gram looked by the big 

oak desk. Ty even checked in the 

trash can. They could not find his mitt. 

Ty was in a bad, bad mood. What will 

Ty do?

Ty’s Mitt

Ty sat down in the kitchen by Jess. 

He didn’t want Gram’s eggs on toast. 

He said, “I can’t find my mitt. I need it 

before our big game. It is lost.”

“That is a problem,” said Gram as she 

cleaned up. “We can’t buy a new mitt in 

time for the game.”
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Let’s Read!

WEEK 22 • Session 2  123122  WEEK 22 • Session 2

Words with i, y
Super Words: before, buy, even, our

My class has an idea.

We plan to paint a wall.

It is a dull, flat wall.

We will add foxes, cats, and fish.

It is a big job.
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Dad drove up and down hills.

They drove past Eve’s place.

Eve was working on her bike.

It had a flat.

Eve and her mom were fixing it.

They waved at Bruce and Dad.
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5A Box for Russ

by Margaret Fetty

illustrated by Paran Kim
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Universal Design for Learning (UDL) 
The UDL guidelines were created to “ensure all learners can access and 
participate in meaningful, challenging learning opportunities ”1 This means 
that UDL:

• IS about reducing and removing barriers to allow all learners to 
access and engage with rigorous materials 

• IS NOT about reducing grade level expectations or rigor 

Empowering Teachers & Children to Apply UDL
Implementing UDL with fidelity means that children and teachers 
recognize and use the unique assets and needs of ALL children as tools 
for learning  By offering multiple means of engagement, representation, 
action, and expression throughout the program, the UDL principles are 
woven into the fabric of the instructional model in a variety of ways  This 
includes providing rich, varied, multisensory routines and activities, offering 
regular opportunities and suggestions for differentiation, and incorporating a wide 
variety of scaffolds and tools 

Let’s Read!

High-Frequency Words
TIP To make the activity more challenging, include 
words from previous weeks.

REVIEW  Review this week’s Super Words into, more, 
one, and your. Have children “basketball shoot” the 
words. Have them pantomime bouncing a ball as they 
say each letter. Then, have them say the word as they 
pantomime shooting the ball through a hoop. 

APPLY  See the practice page for High-Frequency Words.

Turn to the next page to 
have children read More 
Than Fish.

More Than Fish

Lots of fish are in the sea.

There is more than fish in the sea.

A crab is a sea animal.

A crab has a stiff shell.

A crab can dig into mud.
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Let’s Read!

196  WEEK 11 • Session 2

Words with fr, cr
Super Words: into, more, one, your

This animal is not a crab or a fish.

It has a thick skin with frills.

Its frills can sting fish.

One sting can stop a fish!

Lots of sea animals are not fish.

Which is your pick, fish or not fish?
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APPLY/PRACTICE
Before children begin working, say any picture names 
aloud, as necessary.

STUDENT WORKBOOK

Encode Words p. 193

Letter Formation p. 193

Word Analysis p. 194

High-Frequency Words p. 195

Reinforce Letter Formation
MODEL  Think aloud as you model how to form F, f.

F: Start at the top line. Draw straight down to make 
a line. Lift to the top line. Starting from the line you 
drew, make two straight lines to the right: one from 
the top and one shorter one from the middle.

f: Start near the top line. Make a curve up and to the 
left and then go straight down. Draw a straight line 
across the middle line. 

APPLY  As children practice in their workbooks, have 
them say the letter name each time they write the letter. 

WORD ANALYSIS

Closed Syllable Patterns
When a long word comes up, don’t say “Look for the 
little words.” It may not always work. For example, the 
word “vacation” has the little words “cat” and “on,” but 
that’s not helpful. Instead, say “Look for parts.”26

TEACH  Tell children that dividing words into syllables 
can help them read longer words. Remind them that 
each syllable in a word has one vowel sound. Write 
nap and have children read it aloud. Then write napkin 
and read it aloud, holding up a finger for each syllable. 
Say, There are two vowels in different parts of the word, 
so I know napkin has two syllables. When two vowels 
are separated by two consonants, I can draw a line 
between the two consonants to separate the syllables. 
Then I blend and say each syllable: /năp/ /kĭn/, napkin.

MODEL  Write sunset. Ask, How many syllables are 
in sunset? two How do you know? because there are 
two vowels in different parts of the word Where should 
I divide the word into syllables? between the two 
consonants Have children blend each syllable and then 
blend the syllables together to read the word. 

APPLY  See the practice page for Word Analysis. 

Build Words!
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WEEK 11

Articulation Cards provide guidance through images 
and text, integrating multiple forms of representation 
Articulation Videos, available on Teacher Toolbox, 
show how each sound is formed to model accurate 
pronunciation 

Kinesthetic learning opportunities, such as the 
“basketball shoot” activity above, are incorporated 
into the program to allow for multiple means of 
engagement, action, and expression 

1  CAST (2020)  UDL Guidelines  Retrieved from https://udlguidelines cast org 

2. CAST (2020)  Frequently Asked Questions  Retrieved from https://udlguidelines cast org/more/frequently-asked-questions

“UDL aims to change 
the design of the 

environment rather than to 
change the learner. When 

environments are intentionally 
designed to reduce barriers, 
all learners can engage in 

rigorous, meaningful 
learning.”2
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Articulation Consonant Digraph /sh/ 
(sh)
To make the /sh/ sound:

• First, bring your teeth together.

• Next, make sure the sides of your tongue are touching the inside 
of your top teeth.

• Now, push your lips out to make a circle like you are going to 
blow out a candle.

• Place your fingers on your throat and make the sound again. 
Do you feel your throat vibrate? (No.)

Exemplars
Initial Position

shade
shape

sheep
shell

shine
short

show

Final Position

ash
brush

dish
fish

hush
mash

push
smash

Sound Transfer from Home Language
Transfer: Arabic
Approximate Transfer: Vietnamese
Non-Transfer: Spanish, Mandarin, Haitian Creole

For a comprehensive overview of sound transfer information, 
see pages 318—319 of the Teacher’s Guide.

sh
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