
Magnetic Reading Foundations Helps  
English Learners Read!
Start with an Asset-Based Mindset
English learners (ELs) represent a broad spectrum of learners with a wide range of 
backgrounds, experiences, and language and academic proficiencies  We recognize the 
linguistic and cultural assets ELs bring to the classroom  Ensuring they achieve academic 
success with rigorous, grade-level content is our priority  With explicit, systematic 
foundational-skills instruction, instructional routines that are straightforward and 
repeatable, and strategic language-specific supports that leverage home languages, 
Magnetic Reading Foundations helps ensure ELs acquire the skills they need to succeed 

Plan for Success 
The program incorporates strategic scaffolds for English learners  During planning, 
teachers can consider the needs of ELs and how to best support foundational skills 
learning and first encounters with texts  

• Strategies and Scaffolds for English Learners on the next page lists the point-of-use 
supports in every lesson that help ELs develop phonological awareness, phonics, 
and reading 

• Language Transfer is a key resource for 
helping ELs learn the phonological and 
phonics skills necessary in identifying 
sounds and sound-spellings unique 
to English and those that are similar 
between English and home languages 

Grade 1 language transfers are listed on 
pages A62-A64 

continuedcontinuedOur Commitment to Learner Variability and EquityOur Commitment to Learner Variability and Equity
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Strategies and Scaffolds for English Learners
Phonological Awareness

TYPE OF SUPPORT STRATEGIES EXAMPLES

Identify Sound Transfers • Sounds that transfer: children say words they know in their 
home language starting with that sound 

• Sounds that do not transfer: provide support 

Use Visuals • Raise fingers/hands to show sounds 
• Tap on board to show sounds 

Use Visuals and Aural 
Supports

• Use SS&A Cards to support articulation steps 
• Use rubber band to show sounds stretching 
• Have children use mirrors to watch how mouths move 

Use Kinesthetics/Rhythm/
Aural Supports

• Children clap/move bodies, hands, or fingers with sounds 
• Children say short chants 

Phonics

TYPE OF SUPPORT STRATEGIES EXAMPLES

Identify Sound-Spelling 
Transfers

• Sound-spelling transfers to home language: children say 
words that start with that letter 

• Sound-spelling does not transfer to home language: 
provide support 

Use Visuals • Use Elkonin Boxes 
• Underline letters in words to connect sounds to letters 

Use Kinesthetics/Rhythm/
Aural Supports

• Children skywrite or write the letters/words with fingers 
on desks 

• Children say short chants that include the letters 

Reading 

TYPE OF SUPPORT STRATEGIES EXAMPLES

Leverage Home 
Language

• Have children who share a home language help each 
other read and connect new words to words in their 
home language 

Use Kinesthetics • Teacher and children act out key parts of the story 

Explain Idioms/ 
Expressions

• Explain phrases that are key to understanding the text 

Analyze Words • Point out pronouns and the things/people they refer to 
• Look at word parts to help with meaning 

Use Partners • Partners help each other decode words and 
understand texts 

APPLY/PRACTICE
For additional practice, assign the pages below. Before 
children begin working, say any picture names aloud, 
as necessary.

STUDENT WORKBOOK

Phonics p. 152

High-Frequency Words p. 153

WORD-LEVEL READING FLUENCY
Guide children to read the words on Student Workbook 
p. 154. Remind them that some words will have the 
sound-spellings they are learning this week; others 
will have review sound-spellings. Line 4 is intended for 
children who are ready for a challenge.

blob block bless black

clip clog club class

much inch patch catch

blank blush clay clown

The block has a clock on it.

They were not in class.

PHONOLOGICAL AWARENESS

Blend Syllables
There are no bl- and cl- consonant blend sounds in 
Mandarin, Vietnamese, or Arabic. Children may add 
a vowel sound or drop a sound. Say the sounds in 
isolation and in familiar words with children.

BLEND SOUNDS ROUTINE
MODEL  Blend the syllables in cleaning.

Listen to the Sounds: I am going to blend the 
syllables together to say a word. Listen as I say the 
syllables: clean • ing.

Blend the Syllables Together: Now I will put those  
syllables together: clean • ing, cleaning. The word  
is cleaning.

APPLY  Have children blend the syllables in blowing.

Listen to the Sounds: Your turn! I am thinking of 
a word. Listen as I say the syllables of the word: 
blow • ing.

Blend the Syllables Together: Now you put the 
syllables together to say the word. blowing 

Now use the routine and have children blend the 
syllables in the words below. Correct all errors.

cloth • ing, clothing

clear • ing, clearing

black • board, blackboard

blast • ed, blasted

blen • der, blender

class • room, classroom

CHECK  Are children able to blend syllables?

Not Yet: Use the following words to practice blending 
syllables: blended, closing, blasting, closet. Clap once as 
you say each syllable. Have children repeat the syllables 
and clap. As they blend, guide them to speed up their 
clapping while saying the syllables in quick succession.

PHONICS

Beginning Blends: bl- and cl-
There are no sound-spelling matches for bl- and cl- in 
Mandarin, Vietnamese, or Arabic. The consonant c 
does not exist in Haitian Creole. Say a blend: /k/ /l/, 
clue. Have children skywrite the blend you say. 

TEACH  Write class and read it aloud. Underline cl 
and point out that there are two consonants at the 
beginning of class. Say, Sometimes two consonants 
together form a blend. In a blend, each consonant 
stands for its own sound, but the sounds are said closely 
together. Point to the letters and have children say the 
blend with you. Repeat with bl in black.

BLEND WORDS ROUTINE
MODEL  Write the word clip.

Say the Sounds: I am going to say each sound in 
the word clip: the letter c stands for /k/, l stands for 
/l/, i stands for /ĭ/, and p stands for /p/.

Blend the Sounds Together: Now listen as I blend 
these sounds together: /klllip/, clip. Say the word with 
me: clip.

APPLY  Write the word block.

Say the Sounds: Your turn! Say each sound in the 
word. /b/ /l/ /ŏ/ /k/

Blend the Sounds Together: Now blend these sounds 
together. /blllok/, block

Now use the routine and have children blend sounds 
to say the words below.

clog

blot

black

cliff

clap

bless

CHECK  Can children decode words with consonant 
blends bl- and cl-?

Not Yet: Use the articulation support on the SS&A Cards 
for /b/, /k/, and /l/ to model saying the sound in each 
blend and then blending the sounds correctly. If children 
continue to struggle, review the Add Phonemes lesson.

PHONOLOGICAL AWARENESS

Add Phonemes
Point to the shape of your mouth as you say each 
phoneme. Have children mimic your articulation before 
adding the phoneme to the word.

ADD SOUNDS ROUTINE
MODEL  Add /b/ to lend to form blend.

Listen and Add a Sound: I am going to add a sound 
to the word lend to make a new word. I will add /b/ to 
the beginning of lend.

Say the New Word: When I add /b/ to the beginning 
of lend, the new word is blend.

APPLY  Have children add /k/ to lump to form clump.

Listen and Add a Sound: Your turn! Say lump. Add 
the /k/ sound to the beginning of lump.

Say the New Word: What new word do you get when 
you add /k/ and lump? clump

Now use the routine and have children add phonemes 
to say the new words below. Correct all errors.

/k/ + law = claw

/b/ + low = blow

/k/ + luck = cluck

/k/ + log = clog

/b/ + last = blast

/b/ + link = blink

High-Frequency Words
TEACH  Introduce the week’s high-frequency words 

about, out, play, and were.

SUPER WORDS ROUTINE

See and Say the Word: Display the Super Word 
Card. Read the word and have children repeat it. 
Read the context sentences on the back of the card.

Spell the Word: Have children say the letters in 
the word. Review known sound-spellings and have 
children say them with you.

Write the Word: Have children write the word and 
check their spelling.

APPLY  See the practice page for High-Frequency Words.

Listen Up! Build Words!
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SESSION 1

INTRODUCE

UNIT 2 • Create Every Day WEEK 9 • Session 1

WEEK 9Beginning Blends: bl-, cl-

Notes:

DONE AR 11/16 DSN: In footer, cxg “Title” to “Create Every Day”

Editor: Possible header tweak for Sessions 1 & 2: should “bl” and “cl” take hyphens up there? So: bl-, cl- ? ///Yes. Noted below.

DONE AR 11/16 DSN/PROD: Please add hyphens in the header title for all spreads in Sessions 1 and 2 so it is bl-, cl- KCz/
EDT/10.27.21

EDT: I changed the blend syllable words with the doublets because we’re confusing the phonics rule for segmenting syllables 
with the phonological awareness rule for doing it. When you segment blossom for PA it’s bloss-om. It it’s auditory only, you don’t 
put the s on both sides. This will be confusing in print for teachers if we spell it out bloss-om, so I replaced all those words. LF/
EDT/11.4.21

DONE DSN/PROD: Please run the boldface words above the Check Box in column 1 to be a vertical list rather than in columns, 
and please make sure each one runs on one line. For example: “cloth • ing, clothing” should be on one line. KCz/EDT/11.5.21

2R Review

DONE AR 12/7 DSN/PROD: Global: Please remove the Yes row from the Check boxes. JN/EDT/11.30.21

DONE AR 12/7 DSN/PROD: Please open the box in column two to fit overset. JN/EDT/11.30.21

Notes

DONE AR 11/16 DSN/PROD: In the Model section and the Apply section, Blend the Sounds Together, /kliiip/ and /bloook/ 
should have one long breve that stretches across all 3 vowels. KCz/EDT/10.27.21

DONE AR 11/16 DSN/PROD: Please reformat the APPLY/PRACTICE box to have “STUDENT WORKBOOK” be flush left and 
adjust the chart to the new specs. KCz/EDT/11.5.21

2R Review

DONE AR 12/7 DSN/PROD: Please check breve marks. In the Model section and the Apply section, Blend the Sounds Together, 
/kliiip/ and /bloook/ should have one long breve that stretches across all 3 vowels. JN/EDT/11.30.21

DONE AR 12/7 DSN/PROD: I can’t tell if this applies or not, but if it does, can you please cheat tracking on the High-Frequency 
Words “Apply” line so the reference to the practice page stays on one line? JN/EDT/11.30.21

ED: Does EL box need letters italed? DA12/10 ///Fixed. SZ/EDT/12.20.21

PHONOLOGICAL AWARENESS

Blend Phonemes
There are no initial sn- and sw- sounds in Spanish. Have 
children hold their hands apart and move their hands 
together as they say /ssss/. When their hands clap, they 
say the final sound in the blend.

BLEND SOUNDS ROUTINE
MODEL  Blend the sounds in snap.

Listen to the Sounds: I am going to blend sounds 
together to say a word. Listen as I say the sounds: 
/s/ n/ /ă/ /p/.

Blend the Sounds Together: Now I will blend those 
sounds together: /sssnnnaaa˘p/. The word is snap.

APPLY  Have children blend the sounds in sweep.

Listen to the Sounds: Your turn! Listen as I say the 
sounds in a word: /s/ /w/ /ē/ /p/.

Blend the Sounds Together: Now you blend the 
sounds together to say the word. /ssswwweee¯p/ What 
is the word? sweep

Now use the routine and have children blend the 
sounds in the words below. Correct all errors.

/s/ /n/ /ē/ /z/, sneeze

/s/ /n/ /ā/ /k/, snake

/s/ /w/ /ĭ/ /f/ /t/, swift

/s/ /n/ /ŭ/ /g/, snug

/s/ /w/ /ŏ/ /m/ /p/, swamp

/s/ /w/ /ē/ /t/, sweet

CHECK  Are children able to blend phonemes?

Not Yet: Reteach the Blend Sounds Routine using a 
visual, such as counters. Place a counter in a box for 
each phoneme in the word. Point to a counter as you 
say each phoneme. Then, slide your finger under the 
counters as you say the word.

PHONOLOGICAL AWARENESS

Delete Phonemes
Children who need additional support may benefit 
from isolating the beginning phoneme in one word at a 
time. Repeat each word and its beginning phoneme in 
turn, then ask children to name the remaining sounds.

DELETE SOUNDS ROUTINE
MODEL  Delete /s/ from snap to form nap.

Listen: I am going to take away a sound from a 
word to say a new word. I will take away /s/ from the 
beginning of snap.

Say the New Word: When I take away /s/ from the 
beginning of snap, the new word is nap.

APPLY  Have children delete /s/ from swarm to  
form warm.

Listen: Your turn! Say swarm. Take away /s/ from the 
beginning of swarm.

Say the New Word: What new word do you get when 
you take away /s/ from the beginning of swarm? warm

Now use the routine and have children delete 
phonemes to say the words below. Correct all errors.

sweep − /s/ = weep

sway − /s/ = way 

sneeze − /s/ = knees

snow − /s/ = know

swing − /s/ = wing

snail − /s/ = nail

Listen Up! 
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SESSION 3

INTRODUCE

UNIT 3 • The Underwater World

Beginning Blends: sn-, sw-

APPLY/PRACTICE
For additional practice, assign the pages below. 
Before children begin working, say any picture names, 
as necessary.

STUDENT WORKBOOK

Phonics p. 160

High-Frequency Words p. 161

WORD-LEVEL READING FLUENCY
Guide children to read the words on Student Workbook 
p. 162. Remind them that some words will have the 
sound-spellings they are learning this week; others 
will have review sound-spellings. Line 4 is intended for 
children who are ready for a challenge.

hard park charge scarf

target carpet barnyard darling

alley kidney donkey chimney

marker warm marble guitar

Marc called an artist about paint.

Can Carla help in the garden?

PHONICS

r-Controlled Vowel: ar
Help children recognize the letters in the r-controlled 
vowel. Write the letter(s) for each sound in a word 
in Elkonin boxes. Place the letters ar together in a 
single box.

TEACH  Use the SS&A Cards to review /är/. Remind 
children that the letters a and r together stand for /är/, 
the vowel sound they hear in far.

BLEND WORDS ROUTINE
MODEL  Write the word artist.

Say the Sounds: I am going to say each sound in the 
word artist: the letters ar stand for /är/, t stands for / t /, 
i stands for /ĭ/, s stands for /s/, and t stands for / t /.

Blend the Sounds Together: Now listen as I blend 
these sounds together: /ärtissst/, artist. Say the word 
with me: artist.

APPLY  Write the word dark.

Say the Sounds: Your turn! Say each sound in the 
word. /d/ /är/ /k/

Blend the Sounds Together: Now blend these sounds 
together. /d/ /är/ /k/, dark

Now use the routine and have children blend the 
sounds in the words below. Correct all errors.

start

garden

market

marsh

smart

barking

CHECK  Can children decode two-syllable words 
with the r-controlled vowel ar?

Not Yet: If children have difficulty, repeat the Blend 
Words Routine using the Word Building Cards. Have 
children say the sound for each letter and then move 
the cards together as they blend and say the word. 
If children continue to struggle with /är/, review the 
Identify Phonemes lesson for further support.

High-Frequency Words
SUPER WORDS ROUTINE
REVIEW  Use the Super Word Cards to review this 

week’s words called, help, know, walk and last week’s 
words every, pretty, think, and very.

APPLY  Build automaticity with a speed drill. Display 
the Super Word Cards one at a time, gradually 
increasing speed. Repeat until each card has been 
read several times.

Build Words!
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WEEK 24

Notes

DONE AR 12/1 DSN: In footer change “Session 1” to “Session 3”

DONE AR 12/1 DSN: Please reformat the APPLY/PRACTICE box to have “STUDENT WORKBOOK” be flush left and adjust the 
chart to the new specs. JN/EDT/11.10.21

DONE AR 12/1 DSN/PROD: In the Model section, Blend the Sounds Together, /artiiist/  should have one long macron that 
stretches across all 3 i’s. JN/EDT/11.10.21

An Odd Animal

This blob is a fish in the Red Sea!

This fish has fuzz on it.

People look for this odd fish.

But they cannot see it.

This fish blends in with the rocks.
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Let’s Read!

276  WEEK 15 • Session 4

Words with a_e, Short a
Super Words: other, people, too, write

Read Connected Text
Explain how the hairy frogfish tricks other fish. 
Act out how the frogfish shakes the rod (the 
lure on its head). After reading, have children 
act out the other fish grabbing for this fake 
snack before the frogfish eats them.

TEACH/MODEL  Model decoding the title. Call 
attention to this week’s Super Words in bold 
and the Unit Word sea. Remind children that 
they have been learning about words that have 
the long a sound spelled with an a followed 
by a consonant and silent e. Write target-skill 
words from the text, such as games and shakes. 
Have children practice reading the words in 
isolation to build automaticity. Model decoding 
the first sentence before reading the text in 
unison with children. Point to each word as you 
read and have children do the same.

APPLY  Have children reread the text in unison. 
Circulate and provide feedback as needed. 
If time permits, have children reread the text 
using partner-reading or whisper-reading. 

CHECK  Are children able to read the text 
accurately and with ease?

Not Yet: Use the SS&A Cards to review short a 
and long a. Have children use what they know 
about sound-spellings to spell the words. Call 
on individual children to use the Blend Words 
Routine to blend words.

• Introduce: This week, children will read about animals that live in the sea. This 
text, An Odd Animal, is about an unusual fish.

• Share: Unit Words animal, deep, sea, water

Let’s Read!
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APPLY 
TO TEXT

UNIT 3 • The Underwater World

Long a, Short a

Notes:  
DONE AR 11/19 DSN: Change header to Long a, Short a, and italicize “a” in each. 
Editor: Note text in the “Teach” section re: showing kids the unit words. This is the first time I’ve seen that instruction in the 
product. Keep? If so I’m not sure what page the unit words are on.///Fixed. KCz/EDT/11.3.21 
Editor: re: writing words on boards: only words actually in text are: an, games, grab, shakes// Thank you! Fixed. KCz/EDT/11.3.21

DONE AR 12/8 DSN/PRD: Please bring up overset Not Yet onto the page. SZ/EDT/12.3.21

3R/Unit Review

DSN: Wrong facsimiles in place. Fac p. 276 belongs on verso; fac p. 277 belongs on recto. RH/EDT/1.13.22///Fixed

APPLY/PRACTICE
For additional practice, assign the pages below. Before 
children begin working, say any picture names aloud, 
as necessary.

STUDENT WORKBOOK

Phonics p. 24

High-Frequency Words p. 25

WORD-LEVEL READING FLUENCY
Guide children to read the words on Student Workbook 
p. 26. Remind them that some words will have the sound-
spellings they are learning this week; others will have 
review sound-spellings. Line 4 is intended for children 
who are ready for a challenge.

cute prune flute use

theme eve these here

ride time joke nose

excuse fortune cheese achieve

Tim slides down the sand dune first.

The kitten’s new mittens are cute.

PHONICS

Long u: u_e, Long e: e_e
There are no sound-spelling matches for spelling 
patterns u_e and e_e in Spanish, Mandarin, or 
Vietnamese. Have children cover their mouths after 
they say each word to signal the silent e.

TEACH  Use the SS&A Cards to introduce long u. Say 
the image name, say the sound, and have children 
repeat after you. Remind children that when they see 
a vowel followed by a consonant and e, the final e is 
silent and the vowel stands for the long sound. Write 
tune and mule and read them aloud. Explain that u_e 
can stand for /oo¯/ or /yoo¯/. Repeat the process, using 
the SS&A Cards and the word eve to introduce e_e. 

BLEND WORDS ROUTINE
MODEL  Write the word cube.

Say the Sounds: I am going to say each sound in the 
word cube: the letter c stands for /k/, u and e together 
stand for /yoo¯/, and b stands for /b/.

Blend the Sounds Together: Now listen as I blend 
these sounds together: /kyoo¯b/, cube. Say the word 
with me: cube.

APPLY  Write the word eve.

Say the Sounds: Your turn! Say each sound in the 
word. /ē/ /v/

Blend the Sounds Together: Now blend the sounds 
together. /eee¯vvv/, eve

Now use the routine and have children blend sounds 
to say the words below.

tube

these

use

theme

rule

flute

CHECK  Can children decode words with long u and 
long e?

Not Yet: If children read /yoo¯/, /oo¯/, or /ē/ as a different 
vowel sound, use the articulation support on the SS&A 
Cards to review the sounds. If children continue to 
struggle, review the Isolate Phonemes lesson.

High-Frequency Words
TEACH  Introduce the week’s high-frequency words 

also, first, how, and new.

SUPER WORDS ROUTINE

See and Say the Word: Display the Super Word 
Card. Read the word and have children repeat it. 
Read the context sentences on the back of the card.

Spell the Word: Have children say the letters in 
the word. Review known sound-spellings and have 
children say them with you.

Write the Word: Have children write the word and 
check their spelling.

APPLY  See the practice page for High-Frequency Words.

Build Words!
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WEEK 17

Notes 

DONE AR 12/1 DSN: Please reformat the APPLY/PRACTICE box to have “STUDENT WORKBOOK” be flush left and adjust the 
chart to the new specs. JN/EDT/11.2.21 

DONE AR 12/1 DSN/PROD: In the Apply section, Blend the Sounds Together, /eeevvv/ should have one long macron that 
stretches across all 3 e’s. JN/EDT/11.2.21

EDT: Word Level Reading: Replace amuse. First, it starts with a schwa (were you intending to review schwa here?) and second, 
it’s not a G1 word. ES/EDT/11.22.21/// This is the challenge row and can have word elements that aren’t decodable. KCz/
EDT/11.23.21

EDT: I replaced ‘amuse’ in the challenge row because the vocabulary level is too high. SZ/EDT/12.8.21

• These sessions may be done throughout the week during 
whole‑group or small‑group experiences.

• Introduce: Remind children of the Unit Topic, The Underwater 
World. This week they are learning about underwater 
exploration. In this text, scientists explore hot springs at the 
bottom of the cold sea.

SESSION 1 Introduce
As you preview the book, pause to introduce key words 
in the text for each sea animal. For example, for the 
crab, point out the fuzz on its legs.

Review the Unit Topic and Weekly Focus with children. 
Then have children point to the title and read it aloud 
together. Preview the book. Provide background: hot 
springs are spots where hot water comes up from the 
ocean floor. Preteach the Story Words. Then, guide 
children to set a purpose for reading, such as to find 
out what happens at a hot spring in the ocean.

Read aloud the first page as children follow along. 
Model pointing to each word and have children do the 
same as they read aloud. Listen and correct errors.

SESSION 2 Practice and Apply
Remind children that reading each word accurately will 
help them understand the text. Read aloud a portion 
of the text fluently as children follow along. Model not 
knowing one of the words. Demonstrate using Read 
Out Loud. Say the sounds for the letters aloud. Then 
say what you think the word might be and read it in the 
sentence to be sure. 

Have children read through p. 5. Remind them to think 
about whether the words make sense as they read. 
Guide them to self‑correct as needed.

After reading, check for understanding by asking:

• What makes a hot spring? rocks split and hot water 
rushes up

• Can animals live at a hot spring? Yes.

SESSION 3 Build Independence
Partner children and have them read together. Have 
them pause before they turn the page and help each 
other say one thing they learned about hot springs. 

CONCEPTS OF PRINT  Remind children that a sentence 
always begins with a capital letter. Use the first 
sentence on p. 2 as a model, pointing out the capital 
letter W in What. Have children point to the first word 
of the next sentence on p. 2 and say the name of the 
capital letter. Repeat for the third sentence.

Have children read aloud the rest of the book on their 
own or with a partner. Check that children can decode 
with automaticity and read with accuracy. Remind 
them to use what they know about letters and sounds 
as well as what is happening in the story to self‑correct. 
Then have children retell their favorite part of the story.

After reading, check for understanding by asking:

• What animals live at a hot spring? crabs, fish, clams 

SESSION 4 Make Connections
Have children reread the book on their own or with a 
partner. Then ask children to retell the story. 

Prompt children to make connections.

• Connect to Self: Would you like to be a scientist who 
explores the ocean? Why or why not? Answers will 
vary. Provide a sentence starter: I would/would not 
like that job because .

• Connect to Topic: How have the people in this week’s 
texts gone exploring underwater? by diving, taking 
underwater photos, using a submarine

• Genre: Informational

• Unit Words: animal, deep, sea, water

• Story Words: cold, light, live, scientist

• Super Words: all, their, through, small

Let’s Read! At Hot Springs
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Magnetic ReaderSESSIONS 1–4

APPLY TO TEXT

UNIT 3 • The Underwater World
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Language TransfersLanguage Transfers

ENGLISH SPANISH MANDARIN VIETNAMESE ARABIC HAITIAN CREOLE 

Sound 
Transfers?

Sound‑
Spelling 

Transfers?

Sound 
Transfers?

Sound‑
Spelling 

Transfers?

Sound 
Transfers?

Sound‑
Spelling 

Transfers?

Sound 
Transfers?

Sound‑
Spelling 

Transfers?

Sound 
Transfers?

Sound‑
Spelling 

Transfers?

Short Vowels  
a (cat) approx  approx no no approx approx yes no yes yes

i (sit) approx no approx no no no yes no no no

o (hot) approx approx approx approx yes yes no no yes no

e (pet) yes yes yes yes yes yes no no yes no

u (cut) approx no no no approx  no yes no no no

Beginning Digraphs
sh‑ no no no no approx no yes no no no

th‑ /th/ (think) no (yes in 
Spain)

no no no no no yes no no no

th‑ /TH/ (this) no no no no no no yes no no no

ch‑ yes yes no no approx approx no no yes yes

wh‑ no no yes no no no yes no yes no

Ending Digraphs
‑sh no no no no no no yes no no no

‑th no no no no no no yes no no no

‑ck yes no yes no yes no yes no yes no

‑ch yes yes no no approx  approx no no yes no

‑tch yes no no no approx no no no yes no

‑ng no no yes yes yes yes no no no no

Beginning Blends  

bl‑ yes yes no no no no yes no yes yes

cl‑ yes yes no no no no yes no yes yes

fl‑ yes yes no no no no yes no yes yes

pl‑ yes yes no no no no no no yes yes

st‑ no no no no no no no no no no

sk‑ no no no no no no no no no no

sm‑ no no no no no no no no no no

sp‑ no no no no no no no no no no

This resource compares English sounds and sound-spellings introduced in Grade 1 to those in the top five home 
languages spoken by English learners in the U S : Spanish, Mandarin, Vietnamese, Arabic, and Haitian Creole 

The Sound Transfers and Sound-Spelling Transfers are indicated as follows:

• Yes: a sound or sound-spelling transfers from English to a home language (it exists in the home language)

• Approx.: there is an approximate transfer (there is a similar sound and/or sound-spelling match)

• No: does not transfer (the sound does not exist and/or there is no sound-spelling match)

If there is a transfer from English to a home language, point this out  If there is an approximate transfer or no transfer, 
use EL Support Strategies in the lessons 



©Curriculum Associates, LLC Copying is not permitted. A63Magnetic Reading Foundations • Grade 1

ENGLISH SPANISH MANDARIN VIETNAMESE ARABIC HAITIAN CREOLE 

Sound 
Transfers?

Sound‑
Spelling 

Transfers?

Sound 
Transfers?

Sound‑
Spelling 

Transfers?

Sound 
Transfers?

Sound‑
Spelling 

Transfers?

Sound 
Transfers?

Sound‑
Spelling 

Transfers?

Sound 
Transfers?

Sound‑
Spelling 

Transfers?

Beginning Blends (continued)
fr‑ yes yes no no no no no no approx approx 

cr‑ yes yes no no no no no no approx approx 

dr‑ yes yes no no no no no no approx approx 

tr‑ yes yes no no yes yes no no approx approx 

gr‑ yes yes no no no no no no approx approx 

br‑ yes yes no no no no no no approx approx 

sn‑ no no no no no no no no no no

sw‑ no no no no no no no no approx approx 

3-Letter Beginning Blends
scr‑ no no no no no no no no no no

spl‑ no no no no no no no no no no

str‑   no no no no no no no no no no

spr‑   no no no no no no no no no no

Ending Blends   
‑st no no no no no no no no no no

‑sk no no no no no no no no no no

‑nd no no no no no no no no no no

‑nt  no no no no no no no no no no

‑mp  no no no no no no no no no no

Long Vowels

Long a
a_e (same) yes no yes no approx  no no no yes no

ai (main) yes no yes no approx no no no yes no

ay (say) yes no yes no approx no no no yes no

Long o 
o (solo) yes no yes no approx no no no approx no

o_e (bone) yes no yes no approx no no no approx  no

oa (boat) yes no yes no approx no no no approx no

ow (glow) yes no yes no approx no no no approx no

Long i
i (mind) yes no approx no approx no yes no yes no

i_e (bike) yes no approx no approx no yes no yes no

y (my) yes no approx no approx no yes no yes no

igh (night) yes no approx no approx no yes no yes no
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Long u 
u_e (cute) approx no approx no approx no yes no no no

Long e
e_e (eve) yes no approx no approx no approx no approx no

e (me) yes no approx no approx no approx no approx no

ee (three) yes no approx no approx no approx no approx no

ea (bead) yes no approx no approx no approx no approx no

y (very) yes no approx no approx no approx no approx no

ey (key) yes no approx no approx no approx no approx no

Soft c, Soft g  
c (ice) yes yes no no yes no yes no approx no

g (age) no no no no approx no yes no no no

g (edge) no no no no approx no yes no no no

r-Controlled Vowels
‑ar (farm) no no no no no no no no no no

‑ir (girl) no no no no no no no no no no

‑ur (spur) no no no no no no no no no no

‑er (herb) no no no no no no no no no no

‑or (for) no no no no no no no no no no

‑oar (roar) no no no no no no no no no no

‑ore  (tore) no no no no no no no no no no

Diphthongs
ou (house) approx no yes no yes no yes no approx no

ow (clown) approx no yes no yes no yes no approx no

oi (join) yes yes no no approx approx no no no no

oy (toy) yes yes no no approx no no no no no

Variant Vowels
oo (book) approx no no no approx no yes no no no

oo (room) approx no no no approx no yes no no no

ue (glue) approx no no no approx no yes no no no

ew (new) approx no no no approx no yes no no no

au (faucet) approx no approx no yes no no no no no

aw (saw) approx no approx no yes no no no no no

alk (walk) approx  no no no yes no no no no no

alt (salt) approx no no no yes no no no no no

all (hall) approx no no no yes no no no no no

NOTE: Information in this chart was gathered from academic sources and linguists  

Mandarin and Arabic do not use a Latin alphabet for writing  Romanized Mandarin is referenced for sound/symbol 
transfers  There are no sound/symbol matches for Arabic 

continuedcontinuedLanguage TransfersLanguage Transfers




