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Draw Students to the Center of Learning
Magnetic Reading is a reading comprehension series for Grades 3–5 
from the people you trust to deliver high-integrity instructional design. 
Magnetic Reading was built with knowledge-rich texts, scaffolds to 
provide all students access to grade-level content, and teaching 
strategies that promote engagement for all students. Magnetic Reading 
energizes the class community with inquiry and student discourse, 
helping foster authentic connections to the learning and to one another. 
The straightforward Magnetic Reading Teacher’s Guide provides both 
clear objectives and a flexible implementation model so teachers can 
focus on what matters most—sustaining positive reading experiences 
for every student. 

Magnetic Reading includes digital resources available via the 
Teacher Toolbox, so educators can access the entire curriculum for 
delivering instruction to Grades 3–5. The Teacher Toolbox is a go-to hub 
for differentiation, targeted texts, skills, and scaffolds.  

Digital resources include: 

•  Interactive Tutorials
•  Lesson presentation slides
•  The Language Handbook
•  Assessment resources
•  Tools for Scaffolding Comprehension
•  Tools for Instruction
•  Discourse Cards
•  Graphic organizers
•  Writing rubrics

For i-Ready educators, the Grade-Level Scaffolding report for  
Magnetic Reading gives teachers data-informed insights and real-time 
recommendations including student groupings and pairings as well as 
resources to use for additional support and scaffolding. 

Grade-Level Scaffolding

Unit 1: Lesson 1: This Is So Hard!

Text Scaffolding  (Use with Sessions 1, 3, 5)

Subject

Reading

Class/Report Group

Reading Class A

Grade of Content

Grade 5 Magnetic R…

Lesson

Unit 1: Lesson 1: Thi…

Focus Question:

What are some ways people get through difficult 
situations?

Knowledge Building:

The conceptually related texts build knowledge about:

• Discussing a problem with someone else to gain
another perspective

• Thinking about an obstacle in a new, creative way

• Finding a solution to a challenging problem

Skill Scaffolding  (Use in preparation for Sessions 2, 4)

Focus Standard:

RI.5.2   Summarize the text.

Ready to Go Additional Support UngroupedIn-Depth Support Needs Support Decoding

Ready to Go
7 Students

Additional Support
7 Students

In-Depth Support
3 Students

Need Support Decoding
3 Students

Students are ready to summarize 
grade-level texts.

*See Diagnostic Results for 
indivdualized phonics support.

Students summarize text that is below 
grade level.

Students may need support in   
determining key events and organizing 
them in order.

Students need explicit instruction on 
decoding.

McDonald, Kal

Sanchez, Abby

Stanton, Geena

Tan, Melanie

Vo, Isaiah

Wade, Kiara

Warren, Santino

Bowers, Tara

Choi, Isabelle

Lowe, Noah

Patel, Mia

Ramirez, Gabriella

Ruiz, Justin

Singh, Brian

Baker, Danielle

Hess, Michael

Powell, Elijah

Cochran, Damon

Malone, Carla

*Simmons, Tristan

Ready to Go

Tools for Scaffolding Comprehension: 
Summarize Literature

Teacher - Use Scaffold B

Student

Tools for Scaffolding Comprehension: 
Summarize Literature

Teacher - Use Scaffold A

Student

Skill 5: Decode Words with Silent 
Letters

See all Phonics resources.

Consider using a phonics 
intervention program, such as 
PHONICS for Reading.

Students Grouped/Total:  20/21 (Students Ungrouped: 1)

Students Ungrouped
1 Student

Avina, Zandy

View the Diagnostic Status report, and have students complete the Diagnostic to appear in a group.

All Reading Buddies

PDF

Paired Reading

17 Students

Teacher Support

3 Students

Reading Buddies
(Students Included/Total: 20/21)

7 7 3 3 1

The Save! 

Stef Soto, Taco Queen 

From Nature Girl
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640L
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Determine Author’s Purpose
The term author’s purpose refers to an author’s reason for writing a text. Making inferences about any reasons 
or purposes is an abstract process that is challenging for younger students—even with people they know in 
everyday life. It is even more challenging for them to think beyond the words on a page to make inferences 
about an author they have never met. It helps to simplify the choices students make about author’s purpose as 
you introduce the skill. Plenty of think-aloud modeling, discussion, and practice will support their success.

Step by Step 30–45 minutes

1  Introduce and define purpose.
• 

• Say, A purpose is a reason for doing something. People do or say things for a purpose. Discuss everyday examples, 
and accept a variety of answers.

• Your father goes to the grocery store. What is his purpose? (to buy food)

• Your mother tells you that it is time to go. What is her purpose? (to make sure you are not late)

• Your brother asks if you want your yogurt. What is his purpose? (to eat your yogurt himself )

2  Explain author’s purpose.
• Say, An author also has a purpose, or a reason, for writing a particular way. An author’s reason for writing is called 

the author’s purpose.

• Hold up an informational text that you have read together with students. Say, Some authors write to inform. 
They write to tell readers the facts about a topic, just as this author wrote to inform readers about [name the topic].

• Some authors write to entertain. They 
write to tell readers a good story and sometimes to make them laugh, just as this author wrote to entertain readers 
with a story about [describe the story].

• Repeat with a few other books in the classroom.

3  Model determining author’s purpose.
• Explain that authors often have more than one reason for writing. Say, Sometimes authors write to inform 

readers of a topic and to persuade them to take some kind of action. 

• Read aloud a text such as Where Do Polar Bears Live? by Sarah L. Thomson. Model thinking aloud to identify 
the author’s purposes for writing.

The title of this book is a question: Where Do Polar Bears Live?
probably wrote this book. I think she wants to answer that question for readers—to tell us where polar bears 
live, and to give us information about their habitat. I also see a heading “What Can You Do?” This is a clue 
that the author also wants to persuade people to help protect polar bears. 

• Repeat with a book such as So You Want to Be President? by Judith St. George. Think aloud about how the 
author’s purpose was both to inform and also to entertain readers with humorous descriptions. 
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TEXT A

Read the story and 
complete the activity  
on page 3.

DIRECTIONSThe Mix Up

1 Jenna announced to her mom that she planned on taking a long 
bike ride around the neighborhood. She loved to ride her bike.

2 “Bye, mom!” Jenna called.

3 “Wait a minute,” Mom called. She looked up from the book she 
was reading. “Where are you going?”

4 “Out for a bike ride.”

5 “In that case,” her mom responded, “would you please deliver 
these packages for me? This one is for Great Aunt Sally, and 
this one is for your Cousin Joey.” Her mom explained that both 
relatives had birthdays coming up next week, and she wanted to 
surprise them.

6 “No problem,” replied Jenna quickly. Since all of Jenna’s 
relatives resided in the same small town, no one lived too far 
away from the others. She was in a hurry to get going. Jenna 
tucked the packages in her backpack, hustled out to the garage, 
and grabbed her new bike.

7 When Jenna arrived at Great Aunt Sally’s house, she suddenly 
realized that neither package had a name on it. But she was 
certain that Sally’s was the one in the striped wrapping paper. Or 
was it? The other present had big circles on it. Could that be Joey’s 
present? Wanting to be on her way, Jenna gave her great aunt the 
striped package and soon dropped off Joey’s present, too.

8 The following week, Great Aunt Sally invited Jenna and her 
mom over for lunch. Sally answered the door wearing a bright 
new baseball jersey. “How did you know this is my new favorite 
team?” she asked, smiling at her guests.

responded: answered 
or replied to someone or 
something

resided: lived in a place

hustled: hurried; moved 
quickly and in a rush
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Built on Four Key Pedagogical Pillars That  
Draw Students to the Center of Learning

Knowledge-Rich Learning 
Research suggests that reading proficiency is connected to students’ prior knowledge and that a content-rich 
curriculum can improve student learning. Magnetic Reading supports students to build knowledge in key content 
areas and relevant social-emotional themes. Literary texts represent a range of backgrounds, experiences, and 
text types. Magnetic Reading texts explore social-emotional themes that students will relate to and learn from, 
such as conflict resolution, building empathy and awareness, and dealing with emotions. Informational texts offer 
fresh perspectives on science, social studies, technology, and the arts. Rich and varied texts build knowledge in 
key content areas and act as both windows into new worlds and mirrors in which students see themselves.

Culturally and Linguistically Responsive Teaching 
Magnetic Reading features a wide variety of culturally relevant texts and culturally responsive teaching strategies 
that honor the experiences of diverse learners. Culturally responsive texts and instruction validate and affirm 
students of all backgrounds and help them see themselves as part of a thriving community of cultures and ideas. 
Students gain new perspectives and a richer, more connected worldview. 

Scaffolds to Support Learner Variability 
We designed Magnetic Reading with the belief that all students deserve access to high-quality, grade-level texts. 
The ability to read and analyze complex texts is key to students’ success in the classroom and beyond. To that 
end, strategic scaffolds are woven throughout each Magnetic Reading lesson. Some scaffolds are built in to the 
structure of lessons themselves. Others are intended to be deployed strategically at the discretion of the teacher 
to meet individual student needs with explicit guidance for doing so. As students gain reading independence, 
scaffolds can and should be taken away in service of building proficient, grade-level readers.

Actionable Data and Insights 
Magnetic Reading works seamlessly with i-Ready Assessment to bring data-driven insights to your classroom. The 
Magnetic Reading Grade-Level Scaffolding report delivers reliable, data-informed insights and valuable strategies 
to craft a success plan for each student, student group, and strategic pairing. Additionally, the insights in the 
Grade-Level Scaffolding report answer important questions for teachers, such as: What are students reading in 
this lesson and how might it challenge them? What is the best way to pair students for Buddy Reading during the 
lesson? Which students are ready for the lesson’s focus standard? Which students need in-depth support?


