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How Magnetic Reading Foundations Works continued

Assessment
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Session 5 of each Magnetic Reading Foundations week is an opportunity
for teachers to formatively assess student progress through an efficient

weekly assessment.

Regular formative assessments

are essential because they:

e Allow teachers to spot errors
as children are rapidly learning
new skills.

e Give teachers a quick gauge of
how children are progressing
toward proficiency.

e Reveal how and when to
intervene.

® Help teachers determine
instructional next steps.

SESSION 5
WEEKLY ASSESSMENT

1. Adminisfer the Whole-Class Assessment fo frack progress on writfen fasks. Have children fur fo Student Workbook p. 114,

2. Then, in small groups or individually, administer fhe Individual Assessment o frack progress on oral and listening fasks. Have

children read from Teacher's Guide p. 124 for Part 6,

3. Use fhe Assessment Tracker fo record resulfs. Then review Instructional Next Steps on Teacher's Guide p. 125 and p. 311

Whole-Class A u

Tell children fhey are going fo praclice some of the sounds and words they learned this week.

PART 1: Encode Target Sound-Spellings
Say each sound. Have children write the letter(s) that
stand for the sound. *Words for feacher reference only.

1. /sh/ 3. /th/ Q5. 78/ (peh*
Q2. fi/ (bugl* 4. /hw/ 6. [ch/

PART 2: Encode Target Words

Read each word. Provide a confext senfence when
necessary. Have children write the word. Note: Whim is
alow-frequency word. Children should not be expected
fo know .

PART 3: Spell High-Frequency Words
Read each word. Provide a context sentence when
necessary. Have children write the word.

1. there 2. like 3. what 4. make

PART U4: Write Connected Text

This is infended to be optional. Teachers should use their
discretion when choosing whether fo administer fhis
portion of the Whole-Class Assessment.

Read each senfence. Have children write the senfences.
Remind them fo use correct spelling and punctuation.

1. shed 3. chap 5. chug 1. There is Chads pup.
2. thud 4. them 6. whim 2. Tlike Meg's shll
Individual A t

PART 5: Blend, Segment, Identify Phonemes
PART 50: BLEND

Have each child blend one word using the directions in Part Sa. Choose a different word for each child if working in

small groups.

DIRECTIONS  PROMPT ANSWER KEY PROMPT
Twillsay the IshifilIpl - ship Ifthe child makes || 1willsay the first  /shi fip/ ship
sounds ina . an error, movefo gy sound in @ word
word. Then you  /th/ /il in! thin Blending Onset ¥ and fhen fhe rest /1 /in/ thin
willsoy the word. o hat and Ri of theword. You i/ ot/ <hut
Listen asIdo it 1 willsay the whole
first: /sh/ 1/ 1ol ehi 181 fpl chop Inot continueto | word, Twilldoit  /ch/ fop! chop
The word is ship. O firs: /sh/ /ip/. The
Ihwl /&l i/ when word is ship. I fen/ when
[ Connected TextKey + High-Fraquency Words » Targ: « Word i « Targ: iSpelling
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Have each child segment one ward using the directions in Part 5b. Choose a different word for each child if working in

PART 5b: SEGMENT

small groups.

DIRECTIONS  PROMPT PROMPT
Twillsoyaword.  them TTHI[&1 I/ i the child mokes | Twilsoy aword.  them THY fam/
You willsoy fhe . anerror, move gy You will o the .
Sounds you hear  cheap Jeh/ 16/ 1p/ | iq Segmenting P first sound in the | heap Jeh rep!
in the word. Iwill . Onsetand Rime. | word and fhen .
shar sshi 1 Ig/ sha sshi fag/
doit firs: them, 9 S the rest of the 9 o
Iheor thud Antsatsgy | robcontinueto | yord Twildo  thud Iih o
TH 18t I Gz itfirs: them.
whale Thwl 1al I ‘ JTHY fem/. whale Ihwi fal/

PART 5c: IDENTIFY

set of words for each child if working in small groups.

Have each child identify the initial sound in one set of hree words using the directions in Part Sc. Choose a different

shirl. ] hear /sh/
ot the beginning

of shape, shoe,

and shirt.

DIRECTIONS  PROMPT PROMPT
Twillsoy fhree  shape, shoe, shirt  /sh/ Twillsoyoword.  shape  Ish/
words Youwil . You will say ot .
saythesound  choh cheese, chick - /ch/ Ifthe child makes || s firstsound. <" Jehs
thatis the same an error, move gt Lisfen: shape.

think, three, thank — /th/ d think it
at the beginning foPhoneme ' The first sound
of all three shout, sheet, share  /sh/ Isolation. is /sh. shout ssht
words. Lisfen: I
<hape, shoe, wheel, whale, whie /hw/ Tfnot, continue fo wheel ™

Part6.

PART 6: Read Connected Text

Have each child read two sentences. Choose different sentences for each child if working in small groups.

1. Tlike fo see Matt's red ship,
. There is Sam'’s fon caf on the bed.
. What do you like about Kit's shop?

. Iwent there fo see Dan's dad chop logs.
When will Ted's dad make his bed?

Tam's hand rests on his chin as he naps there.
. When will Bob make Pat's shed?

There wos a big fhud in the hen’s pen.

L e NO M E BN

. What will Sid's mom whip up for the shop?

0. Llike fo chat with Tom's dog when we jog.

Curmiculum Assocates,LLC. Copying s not permitted.
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Assessment continued
Grade 1 Unit Assessment
PART1: | PART2: | PART3: | PARTW: | PARTH: | PARTH:
i Torget Torget High- Torget High- Word
Sound- Words | Fréquenc Words | Frequency | Analysis
oate: Spellings s - “Words Words
comect/s | /8 | /8 A /
- ‘ ‘ ‘ ‘ ‘
ERROR RECORD:
NAME: ‘ ‘ ‘ ‘ ‘
ERROR RECORD:
NAME: ‘ ‘ ‘ ‘ ‘
ERROR RECORD:
NAME: ‘ ‘ ‘ ‘ ‘
ERROR RECORD:
NAME: ‘ ‘ ‘ ‘ ‘
ERROR RECORD:
NAME: ‘ ‘ ‘ ‘ ‘
ERROR RECORD:
NAME: ‘ ‘ ‘ ‘ ‘
ERROR RECORD:
- ‘ ‘ ‘ ‘ ‘
ERROR RECORD:
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Grade 1 Unit Assessment

INDIVIDUAL ASSESSMENT

UNITTOTAL

is an efficient way to

encoding practice.

or sentence.

Whole-Class Assessment
e The Whole-Class assessment

gather

information about what
children have learned.

e For children, the whole-class
assessment feels like regular

e The teacher says a sound, word,
or sentence. Then children write
the corresponding letter, word,

PARTS: PARTS:Word | PARTS:Did | Calculote Score
unr: Target Words Analysis | children read
Words fuently?
oaTE:
/ | ’ / | yesino correct/possible

NAME: ‘ ‘ ‘

ERROR RECORD:
NAME: ‘ ‘ ‘

ERROR RECORD:
NAME: ‘ ‘ ‘

ERROR RECORD:
NAME: ‘ ‘ ‘

ERROR RECORD:
NAME: ‘ ‘ ‘

ERROR RECORD:
NAME: ‘ ‘ ‘

ERROR RECORD:
NAME: ‘ ‘ ‘

ERROR RECORD:
NAME: ‘ ‘ ‘

ERROR RECORD:

| Teachers record results in

A26 Magnetic Reading Foundations ® Grade 1

the

¢ assessment trackers available on pp.
A58 and A60, and also on Toolbox.

©Curriculum Associates, LLC Copying is

not permitted.
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» 10. I like to chat with Tom’s dog when we jog.

SESSION 5

WEEKLY ASSESSMENT

Individual Assessment

Ilike to see Matt's red ship.

There is Sam's tan cat on the bed.

What do you like about Kit's shop?

I went there to see Dan’s dad chop logs.
When will Ted’s dad make his bed?

Tam's hand rests on his chin as he naps there.
When will Bob make Pat’s shed?

There was a big thud in the hen's pen.

® N O U FE W N =

q. What will Sid’s mom whip up for the shop?

!
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UNIT 2 ¢ Create Every Day

Sel

oV

v igh

O
nd

Instructional Next Steps
1. Review the Instructional Next Steps for the Whole-Class Assessment on p. 311.
2. Review the Instructional Next Steps for the Individual Assessment below.

PART 5: BLEND, SEGMENT, IDENTIFY PHONEMES

If children were not able to blend the
phonemes in a word...

Then provide additional modeling and practice using familiar words. For
example, point fo your thumb. Model how to say the individual phonemes
in the word and then blend the whole word: /th/ /ii/ /m/. Thumb. Have
children repeat after you. Next, say an object's name in individual
phonemes: /ch/ /ar/. Have children practice by orally blending the
phonemes and then saying the word: chair.

>

If children were not able fo segment the
phonemes in a word...

Then provide additional modeling and practice using a visual support,
such as counters or blocks. For example, place a small pile of counters
in front of you. Say a word: Chin. Model how to add a counter as you say
each phoneme in the word: /ch/ /i/ /n/. Have children practice with you
Then have them fry it independently with a new word.

If children were not able fo identify the
initial phoneme...

Then provide additional modeling and practice using a visual support
For example, write the words whale, when, and white for children fo see
Point o and emphasize the inifial sound in each word as you say it: /hw/
whale, /hw/ when, /hw/ white. I hear /hw/ at the beginning of whale, when,
and white. Have children practice with you. Then write three new words
for them fo try independently.

If children were not able to blend or
segment phonemes or identify the initial
phoneme...

Then continue fo monifor progress on Weekly Assessments. If frouble
persists, consider referring children for a more fargeted phonological
awareness assessment.

PART 6: READ CONNECTED TEXT

If children consistently made errors with
the farget sound-spellings...

Then compare results fo Parts 1 and 2. If a pattern of errors emerges,
reteach the digraphs ch-, th-, sh-, and wh-. Remind children that digraphs
have two consonants that stand for one sound.

1f children consistently made errors with
high-frequency words...

Then compare results fo Part 3. If a pattern of errors emerges, display the
Super Word Cards for there, like, what, and make and read aloud each
word. Have children repeat the word, spell it, and read the word again.

©

If children made errors that were
inconsistent with Parts 1-4...

Then have children reread A Ship for Jess and Whit Can Make I for
more practice

WEEK 6 ® Session5 125
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» Individual Assessment

e Certain skills, such as phonological awareness and
fluency, must be done one-on-one so that teachers
can hear children’s responses.

® Each child should be assessed using only one or
two words/sentences in each part of the individual
assessment.

® Because each child is only responsible for one or two
items in each part, the individual assessment can
be administered efficiently—either individually or in
small groups.

e Teachers record results in the assessment trackers
available on pp. A59 and Aé1, and also on Toolbox.

©Curriculum Associates, LLC  Copying is not permitted.

Instructional Next Steps

Weekly assessments allow teachers to quickly

spot patterns across whole-class and individual
assessment sections. The Instructional Next Steps
section gives teachers guidance on recognizing
patterns of errors for each assessed skill. Specific

and actionable follow-up steps to take for reteaching
each assessed skill are provided, allowing teachers to
intervene and monitor progress regularly.

A27

Magnetic Reading Foundations ® Grade 1
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Ongoing Opportunities to
Monitor Student Progress

Magnetic Reading
Foundations Formative
Assessments

i-Ready® Diagnostic

Formative-Assessment Opportunities

Scr v

TOOL
CHECKS

G Are children able to blend syllables?

Not Yet: Add movement fo the activity and focus on two-
syllable words. Guide children to hold out their left palm
as they say the first syllable and their right palm as they
say the second. Then have them clap as they blend the
syllables to say the word.

WEEKLY ASSESSMENT

* e
Al Sk ) 2 m%'"“ Lo weeks

CORRECTIVE FEEDBACK

FIX-UP STRATEGIES

ACCURACY Fix-Up Strategy

Confirm and Correct Word Recognition
Explain to children that fix-up strategies are
tools they can use to help them as they read.
Guide children fo use Confirm and Correct
Word Recognition fo read words accurately.

WHAT IT DOES

e Gives teachers insight info whether
children can perform the goal of the
mini-lesson

e Reteaches the skill or component skill
for children who need it

e Provides quick, skill-specific
assessment in phonological
awareness, phonics, high-frequency
words, word analysis, and oral
reading

e Gives teachers insight into
Instructional Next Steps

e Gives a teacher routine for correcting
decoding and encoding errors

e Provides a scaffold for children
to learn how to self-correct while
reading and spelling independently

e Gives children fools for correcting
different reading errors

Magnetic Reading Foundations provides ongoing opportunities to monitor and track
student progress, and to respond tactically to student needs. Formative-assessment
opportunities are embedded within sessions and at the end of each week.

HOW TO USE IT

* Note which children were unable fo
perform the lesson objective

e Do a quick reteach on the spot

e Reteach the skill in a small group

e Administer in whole-group and
individually once per week

e Track progress on the student tracker
(p. A58-A59)

e Use Instructional Next Steps to
reteach skills children missed

e Listen to student reading and use to
quickly correct a decoding error

e Check encoding and provide
feedback to help children learn
correct spelling

e Model Fix-Up Strategies while
reading to reinforce fluency skills

e Monitor childrens’ reading and
suggest strategies as needed

A28 Magnetic Reading Foundations ® Grade 1
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i-Ready® Literacy

Magnetic Reading
' Assessments

Foundations Summative /
Assessments

Unit Assessments

Magnetic Reading Foundations Unit Assessments assess the skills within each unit. These
assessments help teachers:

e See patterns of error for individual children throughout the unit

¢ Understand student growth in reading connected texts with longer passages

e Follow Instructional Next Steps tailored to the Unit Assessment

I Weekly Assessment

fo Student Workbook p. 186 Trdividiel A " Listen and write the letters.

e oG
s Guide . 204 and . 311 1. Sh u. W|'1
Stan looks out at the sunset.

Whole-Class A t

Tell children they are going fo practice some of fh

PART 1: Encode Target Sound-Spellings
Say the sounds. Have children write the letfers that
stand for the sounds.
1 s 3. 45/ Ikl 5. o/ I
2. /s/ fml 4. /bl 1/ 6. 15/ Ipl

PART 2: Encode Target Words

e sounds and words fhey leamed fhroughout fhe uni.

PART 3: Spell High-Frequency Words
t senfence wher

. My dad s shopping for cloth.
Look ot the duck in the bathtub.

children fo read with overall fluency. Choose o different

PASSAGE 1

Stan looks out af the sunset. There is Clem! She

PASSAGE2
ing’s dad likes fo make catfish. He make:

+ PASSAGE 1: 7 high-freqy

« PASSAGE 2: 7 & target wor

[ Connected TextKey _+ High-Freay .

202 UNIT 2+ Create Every Day

There is Clem!

She is out by the shed.

She is running and skipping.
Stan runs out to play with Clem.
They run and skip and spin.

Ming's dad likes to make catfish.
He makes some caftfish in a pan.

He tells Ming to have some.
Ming likes caffish.

She is licking her lips.
Ismell it!

Yum!

2. U 5. €

3. H'1 6. CI’]

Listen and write the Super Words.

= 1h 1. there
el ke

Listen and write the sentences.

1. There is Chad'’s

114 wees Pu

p-
2 1 like Meg's shell.

3. W|’10+

4, moke

i-Ready® Diagnostic

e Compare growth on Unit Assessments with results on

WEEK 6 » Session 5 115

e s U Gyt pert

e If children are not progressing as expected, i-Ready® Early
Literacy Tasks can provide further information and tools for
progress-monitoring

Magnetic Reading Foundations ® Grade 1  A29
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Assessment

Monitor Progress with Program Assessments
Use Magnetic Reading Foundations’ Weekly and Unit Assessments to track
children’s progress and identify trends to target instruction effectively.

What You'll Need
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The Teacher's Guide The Assessment Trackers Instructional Next Steps
See Session 5 within each week'’s See pp. A58-A61. ® For the Whole-Class Next Steps,

instructional pages.

Setting Up for Success

iian During the Whole-Class Assessment
1. Help children locate the
correct pages in their Student ——
Workbooks. —

2. Have children record responses
in their workbooks. e

3. Collect workbooks and score
using the Assessment Tracker. s e —

TIP Consider your placement in the room. You may
need to move around the room and repeat the
sound or word to ensure children can hear and see
your articulation.

see p. A57.

e For the Individual Next Steps,
see Session 5 within each week’s
instructional pages.

[ 4
A During the Individual Assessment

1.

Work with children | i s s |
independently or arrange B
them into small groups. s

If working in small groups,
facilitate each part by using
different items with each

child per the directions in the
Teacher’s Guide. Have children
take turns showing what they have learned.

10. Tlike o chat with Tom's dog when we jog

Observe and record children’s responses in the
Assessment Tracker.

TIP It will be important to hear each child
individually. Consider selecting quiet activities for
other children in the classroom.
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Scoring the Whole-Class Assessments

Directions

e After the Whole-Class Assessment has been administered, use a copy
of the Weekly or Unit Assessment Tracker on p. A58 or p. A60 of the
Teacher's Guide and Session 5 in the Student Workbook to evaluate
children’s progress. An answer key for the Student Workbook can be
found on the Teacher Toolbox. E——

e For each part, determine the total possible points for each word type.
Record the number of correct words or sounds out of the total. —

e Record words or sounds children missed across in the Error Record Row |~
beneath the corresponding score.

114 WeEK6 +Sessions e —

e For Part 4, use the sentences that children Assessment Tracker Student Workbook
write to record three separate scores for
Target Words, High-Frequency Words, and p\ g thorr i Whou Fr SP\’\\Oeioum pISCEr o
Word Analysis Words. Assessment confinued tch % T

—Use the Connected Text Key at the bottom of Grade 1 Weekly Assessment
each Assessment in the Teacher’s Guide fo

. . . . PART 1: PART 2: PART 3: PART 4: PART 4: PART 4:
identify which words are Target Words, High- W el | Toel | igh Toger | Woh | Woud
nd- I T n I T n nalysis
Frequency Words, or Word Analysis Words s e | | Pl | P | ol | s
Q 4 ! Y : correct/ 6 /6 / / / /
—Record the number of correct words out of pae: 5/6 | 4/6 | uw/u | 272 | 272 | 272
total for each type.
ypP erROR RECORD: | < chug, chap
—If a child makes an error, first determine (T
yle

which type of word it is.

—Then, add up the fotal possible points for NAME: | | | | |
that type of word and subtract errors made
for that type of word. For example, if there
are six target words and the child makes two
errors, record 4/ 6 in the Target Words column. (See image at right.)

Sample Assessment Tracker Record

Scoring Guidelines
e Accept all correct sound-spellings in Part 1: Encode Target Sound-Spellings. For
example, if the week’s skill is hard ¢ /k/ and a child writes k, mark it correct.

* Do not confuse handwriting errors with spelling errors. If a child inverts a b and
writes a d, ask the child to read the answer to you to clarify the answer.
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Grade 1 Unit Assessment

INDIVIDUAL ASSESSMENT UNIT TOTAL
PART 5: PART 5: PART 5: PART 5: Calculate Score
UNIT: Target Words High- Word Analysis Did children
Frequency Words read fluently?
DATE: LT AN D
/ / / yes / no correct/possible

NAME

ERROR RECORD
NAME

ERROR RECORD
NAME

ERROR RECORD
NAME

ERROR RECORD
NAME: ‘ ‘ ‘

ERROR RECORD
NAME: ‘ ‘ ‘

ERROR RECORD
NAME

ERROR RECORD
NAME

ERROR RECORD:
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Scoring the Individual Assessment

Directions

e While administering the Individual Assessment, use a copy of the Weekly or Unit
Assessment Tracker on p. A59 or p. A61.

e For multi-part items (such as those labeled 5a, 5b, and 5¢), if the child gets the first
prompt correct, record 1/1 on the Assessment Tracker. If the child makes an error,
follow the directions to administer a second prompt. If they answer the second
prompt correctly, record 1/2 on the Assessment Tracker. If the child makes an error
on the second prompt, record 0/2 on the Assessment Tracker.

® Use the Connected Text Key at the bottom of the assessment in the Teacher's
Guide to score the skills in Read Connected Text.

—When scoring Read Connected Text, you will record three separate scores in
the Assessment Tracker based on the sentences children read: Target Words,
High-Frequency Words, and Word Analysis.

—If the child makes an error, first determine which type of word it is.

—Then, add up the total possible points for that type of word and subtract errors
made for that type of word.

—Note patterns of errors in the Error Record Row beneath each score.

e Add up the total points possible for each child and the fotal errors across both the
whole-class and individual portions of the tracker to get a total score.

...................... hav spr N ; ‘ a ‘ hog. v igh
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Assessment contfinued
Grade 1 Weekly Assessment Grade 1 Weekly Assessment
PART 1: PART 2: PART 3: PART Y4: PART 4: PART 4: PART 5a PART 5b PART 5¢ PART 6: PART 6: PART 6: Calculate
WEEK: Target Target High- Target High- Word WEEK: Target High- Word Total Score for
Sound- Words Frequency Words Frequency | Analysis Words | Frequency | Analysis | Whole-Class
DATE: Spellings ~Words ~Words Words DATE: ~ Words Words and Individual
—_— —_— Assessmen ts
correct/ 6 16 / / / /
NAME: /1or/2 /1or/2 /1or/2 / / / correct/possible
i 5/6 4/6 4/u 2/2 2/2 2/2 ;
Euin e 11 | /1 | /2 | u/ | 272 | 272
30/34
ERROR RECORD: ch Chug' ChOp ch
ERROR RECORD:
NAME:
s | | | | | T
Y= Kyle
ERROR RECORD:
ERROR RECORD:
= [ [ [ [ [ = I I I I I
Whole-Class Tracker Individual Tracker

Using Instructional Next Steps

If children miss two or more items in any category, find the corresponding section in
the Instructional Next Steps and follow the instructions.

e Instructional Next Steps for the Whole-Class portion of the assessment are located
on p. A57.

e Instructional Next Steps for the Individual portion of the assessment immediately
follow the assessment in Session 5 of the Teacher's Guide.

9
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Whole Class Instructional Next Steps

M jgh
%RE U vl

PART 1: Encode Target
Sound-Spellings

If children substituted the incorrect letter(s) for
a given sound...

If children added or deleted sounds...

Then compare results to Parts 2 and 4. If a
pattern of errors emerges, provide instruction
in the sound-spellings.

Then provide an example word to help
children retrieve the sound-spelling. If they
can encode the sound-spelling in the context
of an example word, no further support may
be needed.

PART 2: Encode
Target Words

If children substituted the incorrect letter(s) for
a given sound...

If children had trouble with low-frequency
words...

Then compare results to Part 1 and Part 4. If a
pattern of errors emerges, provide instruction
in the sound-spellings.

Then provide additional support with
phonemic segmentation.

Then provide explicit phonics instruction with
low-frequency or nonsense words.

PART 3: Spell High-

If children provided a phonetically
correct sound-spelling but not a correct
letter-spelling...

If children provided a phonetically incorrect

Then continue providing repeated exposure to
High-Frequency Words to solidify any irregular
patterns in the words.

Then compare results with Parts 1 and 2.

Connected Text

high-frequency words...

If children made errors that were inconsistent
with Parts 1-3...

Frequency Words spelling of the word... If children made errors with known sound-

spellings in a word, follow instructions in Part 1.
If they made errors in all parts of the word,
follow Part 2.

If children made errors with target Then compare results with Parts 1 and 2. If

sound-spelling correspondences... a pattern of errors emerges, follow the next
steps in Parts 1 and 2.

PART 4: Write If children made errors with Then compare results with Part 3. If a pattern

of errors emerges, follow the next steps in
Part 3.

Then continue providing repeated exposure to
connected text.
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Assessment contfinued

Grade 1 Weekly Assessment

WHOLE-CLASS ASSESSMENT

PART 1: PART 2: PART 3: PART U: PART U: PART U:
WEEK: Target Target High- Target High- Word
Sound- Words Frequency Words Frequency Analysis
DATE: SPEINGS | s LT T Words oo Words
correct/ 6 /6 / / / /
NAME
ERROR RECORD
NAME
ERROR RECORD
NAME
ERROR RECORD
NAME

ERROR RECORD:
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Grade 1 Weekly Assessment

INDIVIDUAL ASSESSMENT WEEKLY TOTAL
PART 5a PART 5b PART 5c¢ PART 6: PART 6: PART 6: Calculate
WEEK: Target High- Word Total Score for
Words Frequency | Analysis Whole-Class
DATE: Words Words and Individual
Assessments
/1or/2 /1or/2 /1or/2 / / / correct/possible
NAME

ERROR RECORD:
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Assessment contfinued

Grade 1 Unit Assessment

WHOLE-CLASS ASSESSMENT

PART 1: PART 2: PART 3: PART U: PART U: PART U:
UNIT: Target Target High- Target High- Word
Sound- Words Frequency Words Frequency Analysis
DATE: SPEMNGS | s OIS Words o Words
correct/ 6 /8 /8 / / /
NAME
ERROR RECORD
NAME
ERROR RECORD
NAME
ERROR RECORD
NAME

ERROR RECORD:




