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An Asset-Based Philosophy 
English Learners represent a broad spectrum of learning backgrounds, 
experiences, and communities. We recognize the linguistic and cultural 
assets English Learners bring to the classroom, and ensuring they achieve 
academic success with rigorous grade-level content is our priority. 

What is an asset-based philosophy?
An approach to curriculum development and instruction in which a student’s 
background knowledge, experiences, and insights are viewed as strengths and 
leveraged to engage them in learning and enrich their classroom’s community

When you start with what 
English Learners can do, 
they go further.

By the Numbers

* �Bialik, K., Scheller, A., & Walker, K. (2018, 
October 25). 6 facts about English language 
learners in U.S. public schools. Retrieved 
from https://www.pewresearch.org/fact-
tank/2018/10/25/6-facts-about-english-
language-learners-in-u-s-public-schools/.

‡ �Mitchell, C. (2016, December 7). Majority 
of English-learner students born in the 
United States, analysis finds. Retrieved 
from http://blogs.edweek.org/edweek/
learning-the-language/2016/12/majority_
of_english-learner_students_are_born_
in_the_united_states.html.

†�� �Sparks, S. D. (2019, February 20). Teaching 
English-language learners: What does the 
research tell us? Retrieved from https://
www.edweek.org/ew/articles/2016/05/11/
teaching-english-language-learners-what-
does-the-research.html.

82% 
of English Learners  
are born in the US.‡

75% 
of classrooms now include  

at least one English Learner.†

4.8M 
students across the US 
are English Learners.*
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From the start, we design our product suite with English Learners in mind. We leverage research-based best-
practice guidance from researchers and frameworks from organizations such as the Council of the Great 
City Schools, the English Learners Success Forum, and others to identify non-negotiable criteria that better 
support English Learners. 

Our instruction is designed with these three key principles:

How We Support English Learners

2.
Integrate  
Strategic  
Scaffolds 

Provide the right amount of 
scaffolded support to help 
English Learners build on 

their knowledge to achieve 
independence.

3.
Support Academic 

Language 
Development

Offer multiple opportunities for 
English Learners to acquire and 

use language that moves toward 
complexity.

1.
Promote Engagement  

and Access 
Ensure English Learners acquire 
content knowledge while also 
acquiring language through 

culturally responsive grade-level 
content.
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Our Programs

Ready Classroom Mathematics 
Ready Classroom Mathematics is a core mathematics program for Grades 
K–8 that integrates language development and mathematics instruction 
to support all students in their learning. Students learn to communicate 

information, ideas, and concepts necessary for academic success. 

Ready Classroom Matemáticas includes a wealth of Spanish resources 
for instruction, assessment, and differentiation.

i-Ready
An integrated system that combines powerful assessments with effective 
and engaging personalized instruction in Reading and Mathematics.

The i-Ready Diagnostic for Mathematics is available in Spanish.

Ready Reading and  
Ready Writing
Ready Reading and Ready Writing help all learners develop critical reading 
and writing skills through opportunities to read, talk, and write about rich, 
engaging literary and informational texts from a variety of genres.
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The results are in—  
i-Ready Personalized 
Instruction enhances learning 
gains for English Learners.
Research based on data from nearly one million students who took the 
i-Ready Diagnostic in the 2017–2018 academic year, of which nearly  
87,000 were English Learners, found that students who received  
i-Ready Personalized Instruction experienced greater gains than students who 
did not receive i-Ready Personalized Instruction across all grades and subjects.

A subgroup analysis of the 87,000 English Learners found a greater 
impact on learning gains among those receiving i-Ready Personalized 
Instruction compared to English Learners not receiving i-Ready Personalized 
Instruction. 

Average 
Growth

All 
Students

English 
Learners 
without 
i-Ready

English 
Learners 

with 
i-Ready

All 
Students

English 
Learners 
without 
i-Ready

English 
Learners 

with 
i-Ready

+46%

+6% Average 
Growth

+44%

+1%

Reading Mathematics

English Learners using i-Ready Personalized Instruction show remarkable growth.

  We’ve 
graduated 
over double 
the amount 
[of English 
Learners] that 
we have in 
previous years, 
and we can 
attribute that to 
i-Ready.

—Principal,  
Oak Grove School District

“

“
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i-Ready 
Embedded Opportunities  

for Productive Struggle

Supportive yet rigorous lessons use 
systematic practice and scaffolded 

feedback to promote productive 
struggle and a growth mindset.

Principle 1

Promote Engagement  
and Access 
English Learners face the dual challenge of learning a new language while being held to the 
same academic standards as their English-speaking peers. That’s why our culturally responsive 
content is designed to help English Learners acquire content knowledge while they also 
acquire language.

Learning Games
Integrated Mathematics Learning  
through Low-Risk and Fun Gameplay

Learning Games offer fun, engaging practice in 
challenging mathematical concepts while real-time 
reports inform teachers about students’ skill progression 
and growth mindset. Students can toggle to play the 
games in Spanish.

Direct, timely, and focused 
instruction helps develop 
conceptual understanding.
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Instructional Models that Foster Engagement

Daily instruction in Ready® Reading follows a consistent Read, Think, Talk, Write instructional 
model that fosters engagement and builds student autonomy.

The Read, Think, Talk, Write Model for Daily Instruction

30 Lesson 2 Understanding Historical Texts ©Curriculum Associates, LLC Copying is not permitted.30

Modeled and Guided InstructionModeled and Guided Instruction

Write Use the space below to write your answer to the question on page 27. 

3 Short Response  Explain why half of all cars in the United States were Model T’s
by 1918. Include text details telling what happened and why.

 The

Model T

Don’t forget to check 
your writing.

CC04RD_RISB_Book.indb   30 6/26/15   10:31 AM

©Curriculum Associates, LLC Copying is not permitted. 27Lesson 2 Understanding Historical Texts

Understanding Historical Texts Lesson 2

Explore How did the production of Henry Ford’s Model T lead to 
more people owning cars?

Think 

1  What did the Ford Motor Company do in 1908 and 1913? Why did 
these events occur? Write the details in the chart.

Talk

2  In 1913, Henry Ford decided his cars would no longer be handcrafted. 
Discuss how this decision led to a new way of making cars. Write 
down an idea you talked about with your partner.

Write

3 Short Response Explain why half of all cars in the United States were 
Model T’s by 1918. Include text details telling what happened and 
why. Use the space provided on page 30 to write your response.

 In 1913, Henry Ford decided his cars would no longer be handcrafted. 

HINT One thing can 
cause another thing to 
happen.

Look for details that 
answer the questions 
“What happened?” 
and “Why?”

1908

1913

What Happened? Why?

CC04RD_RISB_Book.indb   27 6/26/15   10:31 AM

Write
Each day’s instruction wraps up with a writing activity. 
Through short- and extended-response writing 
prompts, students demonstrate their understanding 
of the text and learning target. 

Modeled and Guided Instruction

Lesson 2 Understanding Historical Texts26

Read Genre: History Article

1  When the fi rst cars were produced, only wealthy people could 

aff ord them. Henry Ford wanted to build a car that the average 

working person could aff ord. In 1908, the Ford Motor Company 

introduced a new, low-cost car. It was called the Model T and sold for 

$825. Although the car was reasonably priced, Ford kept thinking of 

ways to make it even cheaper. He knew that the lower the price, the 

more customers he would gain and the more money he would make.

2  Ford’s early cars were all handcrafted. This meant that each 

automobile was slightly diff erent from the next. It also meant that 

each took a long time to make. Ford decided his cars would no longer 

be handcrafted. They would be put together in exactly the same way, 

saving time and money. In 1913, Ford began producing cars with the 

help of a moving assembly line.

3  The moving assembly line achieved Ford’s goal of turning out 

a car faster and for increasingly lower prices. In time, Ford’s factory 

was turning out one automobile every 90 minutes. By 1915, the Ford 

Motor Company was earning record profi ts. And by 

1918, half of all cars in the United States were 

Model Ts. Almost overnight, the United 

States became a nation on wheels.

 The

Model T
by  Thomas A. Moore
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Close Reader Habits

Underline words and 
phrases that help you 
fi gure out why more 
people began owning 
cars.

CC04RD_RISB_Book.indb   26 6/26/15   10:31 AM

Read
Students read selections multiple times for different 
purposes. The first read focuses on reading to 
determine what the text says. In subsequent reads, 
students analyze and evaluate the text for deeper 
meaning and to develop critical-thinking skills. 

Think
During the Think stage of daily instruction, students 
unpack the text, using a graphic organizer to analyze 
the text’s structure and evidence.

Talk
Through meaningful activities, students interact with 
their peers to discuss the text, clarify their thinking, 
and, thereby, continue to deepen their understanding 
of the text.
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prompts, students demonstrate their understanding 
of the text and learning target. 

Modeled and Guided Instruction

Lesson 2 Understanding Historical Texts26

Read Genre: History Article

1  When the fi rst cars were produced, only wealthy people could 

aff ord them. Henry Ford wanted to build a car that the average 

working person could aff ord. In 1908, the Ford Motor Company 

introduced a new, low-cost car. It was called the Model T and sold for 

$825. Although the car was reasonably priced, Ford kept thinking of 

ways to make it even cheaper. He knew that the lower the price, the 

more customers he would gain and the more money he would make.

2  Ford’s early cars were all handcrafted. This meant that each 

automobile was slightly diff erent from the next. It also meant that 

each took a long time to make. Ford decided his cars would no longer 

be handcrafted. They would be put together in exactly the same way, 

saving time and money. In 1913, Ford began producing cars with the 

help of a moving assembly line.

3  The moving assembly line achieved Ford’s goal of turning out 

a car faster and for increasingly lower prices. In time, Ford’s factory 

was turning out one automobile every 90 minutes. By 1915, the Ford 

Motor Company was earning record profi ts. And by 

1918, half of all cars in the United States were 

Model Ts. Almost overnight, the United 

States became a nation on wheels.

 The

Model T
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Close Reader Habits

Underline words and 
phrases that help you 
fi gure out why more 
people began owning 
cars.
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Read
Students read selections multiple times for different 
purposes. The first read focuses on reading to 
determine what the text says. In subsequent reads, 
students analyze and evaluate the text for deeper 
meaning and to develop critical-thinking skills. 

Think
During the Think stage of daily instruction, students 
unpack the text, using a graphic organizer to analyze 
the text’s structure and evidence.

Talk
Through meaningful activities, students interact with 
their peers to discuss the text, clarify their thinking, 
and, thereby, continue to deepen their understanding 
of the text.

M
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Instruction Looks Like
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Ready® Reading

Instructional Models that Foster Engagement

Daily instruction in Ready® Reading follows a consistent Read, Think, Talk, Write instructional 
model that fosters engagement and builds student autonomy.

The Read, Think, Talk, Write Model for Daily Instruction
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Modeled and Guided InstructionModeled and Guided Instruction

Write Use the space below to write your answer to the question on page 27. 

3 Short Response  Explain why half of all cars in the United States were Model T’s
by 1918. Include text details telling what happened and why.

 The

Model T

Don’t forget to check 
your writing.
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Understanding Historical Texts Lesson 2

Explore How did the production of Henry Ford’s Model T lead to 
more people owning cars?

Think 

1  What did the Ford Motor Company do in 1908 and 1913? Why did 
these events occur? Write the details in the chart.

Talk

2  In 1913, Henry Ford decided his cars would no longer be handcrafted. 
Discuss how this decision led to a new way of making cars. Write 
down an idea you talked about with your partner.

Write

3 Short Response Explain why half of all cars in the United States were 
Model T’s by 1918. Include text details telling what happened and 
why. Use the space provided on page 30 to write your response.

 In 1913, Henry Ford decided his cars would no longer be handcrafted. 

HINT One thing can 
cause another thing to 
happen.

Look for details that 
answer the questions 
“What happened?” 
and “Why?”

1908

1913

What Happened? Why?
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Write
Each day’s instruction wraps up with a writing activity. 
Through short- and extended-response writing 
prompts, students demonstrate their understanding 
of the text and learning target. 

Modeled and Guided Instruction
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Read Genre: History Article

1  When the fi rst cars were produced, only wealthy people could 

aff ord them. Henry Ford wanted to build a car that the average 

working person could aff ord. In 1908, the Ford Motor Company 

introduced a new, low-cost car. It was called the Model T and sold for 

$825. Although the car was reasonably priced, Ford kept thinking of 

ways to make it even cheaper. He knew that the lower the price, the 

more customers he would gain and the more money he would make.

2  Ford’s early cars were all handcrafted. This meant that each 

automobile was slightly diff erent from the next. It also meant that 

each took a long time to make. Ford decided his cars would no longer 

be handcrafted. They would be put together in exactly the same way, 

saving time and money. In 1913, Ford began producing cars with the 

help of a moving assembly line.

3  The moving assembly line achieved Ford’s goal of turning out 

a car faster and for increasingly lower prices. In time, Ford’s factory 

was turning out one automobile every 90 minutes. By 1915, the Ford 

Motor Company was earning record profi ts. And by 

1918, half of all cars in the United States were 

Model Ts. Almost overnight, the United 

States became a nation on wheels.
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Read
Students read selections multiple times for different 
purposes. The first read focuses on reading to 
determine what the text says. In subsequent reads, 
students analyze and evaluate the text for deeper 
meaning and to develop critical-thinking skills. 

Think
During the Think stage of daily instruction, students 
unpack the text, using a graphic organizer to analyze 
the text’s structure and evidence.

Talk
Through meaningful activities, students interact with 
their peers to discuss the text, clarify their thinking, 
and, thereby, continue to deepen their understanding 
of the text.

Ready Reading
Read, Think, Talk, Write Model Fosters 
Student Engagement and Autonomy

Daily instruction for all students follows a predictable 
“Read, Think, Talk, Write” instructional path that fosters 
student autonomy. This supportive routine uses discourse 
prompts and text-based discussions to ensure all students 
are engaging with complex, rich text in a supported way.

Ready Classroom Mathematics
Try–Discuss–Connect Routine  

Promotes Access for All Students

This routine engages students in productive 
mathematical practices to set them up for long-

term success. During the Try It, students make 
sense of the problem, then solve and support their 

thinking using tools and strategies they choose.

Direct, timely, and focused 
instruction helps develop 
conceptual understanding.
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i-Ready 
Integrated Supports 

Specifically Designed to 
Help English Learners

Multiple representations help English 
Learners acquire both academic and 

content-specific vocabulary.

Engaging visuals, graphic 
organizers, and highlighting 

synched to audio scaffold 
students in reading complex texts.

Flexible audio supports benefit all 
English Learners while cognates and 
key word definitions in Spanish help 
Spanish-speaking students leverage 
their first language as they learn English.

Principle 2

Integrate Strategic Scaffolds
For English Learners, strategic scaffolding is critical for building confidence and achieving 
content mastery. We designed our products to provide just the right amount of support to 
help English Learners achieve and succeed. Here are a few examples from our programs.



9

Language development strategies 
are provided for every session of 
every lesson. Teachers use this 
chart to plan and prepare specific 
activities that provide students 
opportunities to listen, speak, read, 
and write at the appropriate level of 
language proficiency.

Ready Classroom Mathematics
Language Development Supports 
Integrated with Instruction

Language Expectations (at the unit level) provide 
teachers with examples of what English Learners can 
do based on their English language proficiency levels in 
connection with one of the standards addressed in the 
unit. Teachers use these examples to help differentiate 
instruction and meet the needs of English Learners.

Think It Through

©Curriculum Associates, LLC Copying is not permitted.Lesson 1 Writing an Opinion: Speech16

Use details from your sources to complete the following activities.  
Your answers will help you write your speech.

1  List three details that support continuing to use coal as an energy source.  
After each detail, write the number of the source it came from.

 

 

 

 

 

 

2  List three details that support exploring options other than coal for energy. 
After each detail, write the number of the source it came from.

 

 

 

 

 

 

3  Based on the information you’ve read, should your town continue to use coal 
as an energy source, or should it explore other options for energy? Write your 
opinion statement below.

 

 

HINT Why does coal currently 
supply much of the world’s energy?

HINT What are the main 
differences between using coal for 
energy versus wind or sunlight?

HINT Consider all the details that 
you marked P or C, not just those 
that you listed above.

W.4.9b: Apply grade 4 Reading standards  
to informational texts.

Detail: 

Detail:

Detail:

Detail:

Detail:

Detail:

Ready Writing 
Structured Writing Support  

for English Learners

The Think It Through routine gives teachers 
a formative assessment opportunity to 
pause and provide support to students 

before they move on to drafting.
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i-Ready
Interactive Tools Support 
Vocabulary Development

Students develop deep word knowledge 
by focusing heavily on word-learning 
strategies such as analyzing context and 
recognizing common prefixes, suffixes, and 
base words. The focus on morphology is 
particularly beneficial for English Learners.

Principle 3

Support Academic  
Language Development
Direct and explicit vocabulary instruction is the best way for all students, including English Learners, 
to engage with increasingly complex texts. Our programs enable this instruction and expand 
student vocabulary throughout all lesson types. Here are a few examples from our programs.
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Ready Classroom Mathematics 
Instruction and Activities That 
Engage Students in Academic 

Vocabulary and Language

Ready Classroom Mathematics provides 
instruction and activities that focus on 

academic language to better equip students to 
develop new mathematical content knowledge 

and deepen their understanding of concepts.

Teachers use the Academic Vocabulary 
Routine along with Build Your Vocabulary 

to provide explicit instruction and activate 
student engagement. A Cognate Support 

routine is provided for Spanish speakers or 
other Latin-based languages.

© 2017 Curriculum Associates, LLC. All Rights Reserved. 5

Word-Learning Strategies 

In Ready Reading Words to Know are either general academic 
words (Tier 2 words) that are found across a variety of texts, or 
are domain-specific words (Tier 3 words) that are mostly found in 
content-area texts . Word-learning strategies help all students figure 
out the meaning of key terms that are important in comprehending 
the text . Strategies include using context clues, identifying the 
meanings of word parts, and using reference materials such as 
dictionaries and glossaries to unlock the meaning of unknown 
words . The Teacher Resource Book provides point-of-use 
instruction on these word-learning strategies, and the Word 
Learning Routine reinforces these strategies . 

Supports English Learners in accessing 
content
Research shows that effective instruction for English Learners 
should be grounded in clear learning objectives that are explicitly 
communicated and clarified with students (Echevarría , Vogt, & 
Short, 2012). 

Establishes Learning Objectives
To this end, the program includes the following instructional features:

• Learning Target  
Each lesson introduces learning objectives written in student-
friendly language, which are then revisited throughout the lesson .

• Lesson Introduction  
The Teacher Resource Book (TRB) provides instructional 
support for students to understand key academic vocabulary 
and concepts they will need throughout the lesson .

• Wrap Up  
An end-of-lesson recap asks students to explain how the 
Learning Target helped them access and better understand 
grade-level text .

1. Say the Word or Phrase Aloud. 
Circle the word or phrase that you find 
confusing. Read the sentence aloud.

2. Look Inside the Word or Phrase. 
Look for familiar word parts, such as 
prefixes, suffixes, and root words. Try 
breaking the word into smaller parts. Can you 
figure out a meaning from the word parts you 
know? 

3. Look Around the Word or Phrase. 
Look for clues in the words or sentences 
around the word or phrase you don’t know 
and the context of the paragraph. 

4. Look Beyond the Word or Phrase. 
Look for the meaning of the word or phrase 
in a dictionary, glossary, or thesaurus.

5. Check the Meaning. 
Ask yourself, “Does this meaning make sense 
in the sentence?”

Word Learning Routine
Use the following steps to figure out unfamiliar 
words. If you figure out what the word means, 
continue reading. If not, then try the next step.

©Curriculum Associates, LLC Copying is not permitted
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Lesson 16 Comparing Accounts of the Same Topic244 Lesson 16 Comparing Accounts of the Same Topic

• Explain to students that in this lesson they will be 
reading about events from history. They will 
compare and contrast two kinds of accounts: 
firsthand and secondhand.

• Tap into what students already know about 
firsthand and secondhand accounts of events.

My father has told me about how exciting it was 
to watch the first moon landing on TV. That is a 
firsthand account because he experienced the 
event himself. If I tell you about the event, it’s a 
secondhand account because I wasn’t there.  
I can only tell you what my father saw and felt  
or what I’ve heard or read from other sources.

• Elaborate by explaining that each type of account 
has a different focus, or emphasis. In a firsthand 
account, the focus is on a single person’s 
experience and his or her thoughts and feelings.  
In a secondhand account, the focus is on facts and 
details that come from several sources.

• Focus students’ attention on the Learning Target. 
Read it aloud to set the purpose for the lesson. 

• Display the Academic Talk words and phrases.  
Tell students to listen for these terms and their 
meanings as you work through the lesson 
together. Use the Academic Talk Routine on  
pp. A48–A49.

English Language Learners

 Genre Focus

Read

• Read aloud the Read section as students follow 
along. Restate to reinforce:

When someone describes an event he or she saw 
or experienced, that’s a firsthand account. When 
someone who was not there uses information 
from other sources to tell about the event, that’s 
a secondhand account. Comparing and 
contrasting accounts about the same event 
helps you better understand what happened.

• Direct students’ attention to the two illustrated 
accounts. Guide them to identify differences 
between the boy’s experience and the girl’s. 

Get Started

English Language Learners
Develop Language

Frontload Tell students that a story or 
article about an event that happened 
is called an account. 

• Display the words firsthand account 
and secondhand account, say them 
aloud, and underline the words first 
and second. Then have students 
predict which type of account comes 
directly from someone who actually 
saw or experienced the event and 
which type comes from someone 
who only heard or read about it. 
Discuss how the words first and 
second provide clues.

 Genre Focus
Memoir

Tell students that in Guided Practice they 
will be reading a firsthand account called 
a memoir. Ask students to think of a 
word that is similar to memoir. (memory) 
Explain that in a memoir a person tells 
about their memories of their past. 

A memoir is like an autobiography 
because it is written in the first person 
and is true. But a memoir isn’t about the 
writer’s entire life. It usually focuses on 
one event that was life changing. 

A memoir not only tells what happened 
but also reveals what the writer was 
thinking and feeling. It usually includes 
lots of sensory details about sights, 
sounds, tastes, and smells.

Learning Target

244 Lesson 16 Comparing Accounts of the Same Topic

Introduction

Lesson 16
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Read When you compare accounts of the same topic, you are 
studying the writer’s viewpoint. A firsthand account is 
written by someone who witnessed or took part in an event 
as it happened. Someone who heard or read about an event 
writes a secondhand account. You can compare the 
information or facts each writer chooses to emphasize. 

Comparing and contrasting firsthand and secondhand 
accounts of the same event or topic will help you 
develop a deeper understanding of what happened.

Comparing Accounts 
of the Same Topic

In 1900, a powerful hurricane wrecked the 
city of Galveston, Texas. It destroyed many 
homes. This boy watched the hurricane as it 
was happening. His description of the event 
would be a firsthand account that includes 
his thoughts and feelings. He wants to retell 
what he experienced.

The girl was not in Galveston in 1900. She 
knows about the hurricane from reading a 
book written about it many years later. The 
book would be a secondhand account with a 
broader focus. It would include background 
information and other details from research.

I learned about 
the Galveston

hurricane by reading 
a new book about it. 

I am going to write down 
everything I have seen so 
that I can remember it. 

RI.4.6 Compare and contrast a firsthand and secondhand account of the same event or 
topic; describe the differences in focus and the information provided.

244

The Word Learning Routine reinforces the word-
learning strategies that English Learners need.

Learning Targets are clearly labeled and written in 
student-friendly language so students are provided 
with standards-aligned learning objectives they will 
learn throughout the lesson.

As Michael Graves observes, “Students need to master word-learning 
strategies using context, using word parts, and using the dictionary . 
Although native English speakers must also learn these strategies, 
word-learning strategies are particularly important for English 
Language Learners because they have so many words to learn .” (Graves, 
2006) To access and understand complex texts, students need to be 
able to unlock the meanings of new words based on their knowledge 
about how words work in English (Hiebert and Pearson, 2014). 

Ready Reading 
An Instructional Routine  
to Support Word Learning

Ready Reading exposes students to academic 
vocabulary in each lesson and uses an 
instructional routine that reinforces the word-
learning strategies English Learners need.
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Professional Learning

Supporting Math and Academic Vocabulary Development

Understanding mathematics and engaging in mathematical 
discussions requires students to communicate ideas using 
both academic and math-specific vocabulary and language. 

Formal academic mathematical language can be challenging 
for many students. Exposure to and integrated practice with 
academic language is critical for all students’ success. 

Academic language falls into two categories: 

• technical, discipline-specific words and phrases used in the 
area of mathematics (such as hypotenuse, prime number, 
rational number, base-ten, “per,” if and only if ) 

• all-purpose academic words—such as analyze and 
structure—that transcend the discipline of mathematics 
(Council of the Great City Schools, 2016) 

Build Your Vocabulary 
At the beginning of each unit, the Build Your Vocabulary 
activities make math and academic vocabulary accessible to 
all learners: 

• Math Vocabulary that students were exposed to in previous 
grade levels provides access to prior knowledge and 
understanding of critical math words and phrases through 
teacher-guided activities.

• Academic Vocabulary presents an early entry point to 
those all-purpose academic words students will engage 
with throughout their study of mathematics. Use the 
Academic Vocabulary Routine to provide explicit instruction 
and active engagement.

Academic Vocabulary Routine
Use with Build Your Vocabulary.

1  Assess prior knowledge.
• Assess prior knowledge by asking students 

to place a checkmark next to any vocabulary 
words they know or are familiar with. 

• Have students work in pairs to briefly discuss 
how and when they have used the words. 
Listen to assess if perceived knowledge  
is correct. 

• If you have Spanish speakers or speakers  
of other Latin-based languages, use the 
Cognate Support Routine. 

2  Pronounce the words.
• Review the Academic Vocabulary.

• Say each of the words aloud and then 
have students repeat to ensure correct 
pronunciation.

3  Define the words.
• Call on volunteer pairs to provide meanings 

of the words they know.

• Note which word(s) need more direct 
instruction and modeling. 

• Model the usage of the word(s) in context, 
using topics that connect with students in  
a meaningful way.

• Provide the meaning of the word(s).  
See Academic Vocabulary Glossary    
on the Teacher Toolbox.

4  Use the words.
• Have students write the word(s), their own 

descriptions or examples, and a picture, 
symbol, or graphic representation in their 
math journal. 

• Review the activity as a whole class and 
remediate where needed. 
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Build Your Vocabulary

Unit 1 Three-Digit Numbers

UNIT 1

Math Vocabulary
Defi ne the review words. Work with your partner to clarify.

Review Word Current Thinking Revise Your Thinking 

place value

regroup

difference

number line

Academic Vocabulary
Put a check next to the academic words you know. Then use the words to 
complete the sentences.

 arrange    estimate    critical    discuss

1  I can  the length of my foot without actually measuring it.

2  Regrouping is a  skill for adding numbers.

3  We will work together and  our roles and responsibilities for 
the class project.

4  You can  the numbers on the place-value chart by putting 
them in their proper columns.

REVIEW
difference number line

place value regroup



Learn More!

Watch the video at  
CurriculumAssociates.com/English-Learners

Hear how educators are using i-Ready to graduate and  
reclassify their English Learners to proficient.
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